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The present study explored life events, stress and 
coping strategies of secondary school students in Hong Kong. 
Besides, relationships between life events and stress, 
coping strategies and stress, as well as Type A/B behaviour 
pattern and stress and coping strategies were also areas of 
investigation. 
A questionnaire consisting of four instruments, 
namely, Life Events Checklist (modified), Type A 
Questionnaire, General Health Questionnaire and Ways of 
Coping, was administered to a sample of Form 6 students (N = 
760) from 34 local secondary schools. Reliability 
coefficients were found to be satisfactory for the four 
instruments. 
The findings of the present study revealed that 
events related to school and family constituted the major 
sources of life events to students. positive significant 
correlation was found between stress and life change. Higher 
life changes correlated with higher stress. 
stress level of students in Hong Kong is high. 
stress symptoms such as ' felt under strain', 'could not 
concentrate', 'unhappy and depressed', 'could not overcome 
difficulties', 'lost conf,idence', and 'not feeling , happy' 
were experienced by ' one-third or more of the sample. 
Most students would employ planful problem-solving 
and accepting responsibility as coping strategies. 
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Confroritive 'coping and escape-avoidance were the less used 
coping strategies. Sex difference was found in coping 
strategies. 
Concerning the relationshi~ between stress and 
coping strategies,. significant -positive correlations were 
found for escape-avoidance and accepting responsibility with 
stress. HoweVer, significant negative correlatioris were 
revealed for planful problem-solving, distancing and seeking 
social support with stress. 
Furthermore, the present- study also found a high 
percentage of Form 6 students who exhibi ted - Type A 
behaviour pattern. Students of Type A behaviour pattern also 
reported significantly higher stress than Type B students. 
There were also significant differences between Type A and 
Type B students on escape-avoidance and distancing as their 
coping strategies. 
·The present findings generally revealed a high 
stress level among Form 6 students in Hong Kong. The sources 
of stress relate to family and school events. Coping 
strategies and Type A/B behaviour pattern had significant 
correlations with or differences on stress~ The results call 
for attention from teachers, school counsellors and school 
social workers to the stress problems facing students. To 
help students to cope with stress effectively seems to be an 




1. BACKGROUND OF THE PROBLEM: ADOLESCENTS IN HONG KONG 
Adolescence is a distinctive . period in human 
development during which a child grows up to be an adult. 
This is not an easy period: on the one hand, one has to 
adapt to the obvious physical and sexual developments, and 
on the other hand, one has to learn'to take up the roles and 
acquire the 'norms of an adolescent which are close to those 
of the adult. Therefore, this period may exert certain 
difficulties on some adolescents. 
Spicer (1977) referred to the period of 
adolescence . as a period of "storm and stress" and she 
ill'ustrated many cases showing adolescents having 
difficulties in establishing their own identities, indulging 
in drugs and having problems caused by pre-marital sex. 
Kimmel & Weiner (1985) made the following remarks 
for the period of adolescence. 
"Adolescence ,can be a lonely, troubled period 
or one of too-rapid growth into parenthood and 
total independence. Sometimes it is marked by 
running away; trouble with family, school, or 
police; delinquency; drug abuse; or reaching 
out for help and finding no one c'ares ••••••• 
O~casionally there are unpredictable .reactions 
and strong feelings; sometimes a ' poetic 
sensitivity'; perhaps ups and downs that are hard 
to understand." 
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The above remarks by spicer (1977) and Kimmel and 
Weiner (1985) may help us recall some of our memories of 
being adolescents. In fact, there ' is much evidence which 
shows adolescence is a period with problems. The following 
rep'orts are about some problems of adolescents in Hong Kong . 
A. -Adolescent Probl.ems in Hong Kong 
In Hong Kong, the period of adolescence covers 
the time of secondary schooling. However, this is not a 
period full of sunshine and laughter. There are many reasons 
and facts that lead u's to believe being secondary school 
students in Hong Kong is very susceptible to various sources 
of stress - stress from demanding parents, stress from the 
competitive education system, and stress from poor peer 
relationship. The following reports relate some of the major 
adolescent problems in Hong Kong. 
a) Cases of Run-away from Home: 
According to police statistics, the percentage of 
run-aways among the under ·sixteen age-group increased by 37% 
from 1986 to 1987 (reported cases jumped from 2,602 to 
3,571), and the percentage .of increase for girls was even 
greater (Ta Kung Pao, 18/1/89). In fact, ' figures should be 
higher because not all ca~~s of run-away were reported to 
the police . . This reflects that adolescents · may feel 
discontented about their families . 
. b) Problem Behaviours of Secondary Schbol Students: 
According ,to the Education Department's Standing 
Committee on Unruly and Delinqu~nt Behaviour in School, 
cases of ~elinquent and un_ruly behav~our of secondary school 
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students increased by over 14% from 1986 to 1987. Cases of 
delinquent behaviour increased by 8% while that of unruly 
behaviour increased by 1.5 % from 1987 to 1988. This 
reflects an increasing trend of problem behaviours of 
students in Hong Kong. Physical violence, stealing and 
involvement in gambling were- three ,most common categories. of 
delinquent behaviour which made up 80% of all cases. The 
most common categories of unruly behaviour were habitual 
failure to hand in assignments, failure to bring textbooks 
or stationery to school, habitual lateness, disciplinary 
offende~ to attract attention, and insolence or rebellious 
behaviour (Education Department, 1990). 
cl Upward Trend of Juvenile crimes: 
crimes committed _ by adolescents (aged 7 to 15) 
showed an increasing trend in a ten-year period from 1979 to 
1989 (Figure 1). Though the percentage of shoplifting 
decreased in 1989, however, other crimes such as robbery I 
rape, murder I blackmail, and physical assault showed an 
increase (Hwa Chia Yat Pao, 23/7/90). 
Figure 1 
JUVENILE DELINQUENTS (7-15 YEARS OLD) 
(1979 TO 1989) 
1979 1980 1981 1982 . 1983 1984 1985 1986 1987 1988 1989 
~ non 'shoplifting IZ:Zl shoplifting 
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d) Drug Abuse Among Adolescents: 
According to the Hong Kong Narcotics Report 
(1989), the proportion of newly reported young addicts under 
21 years old rose steadily from 26.5% in 1984 to 29.9% in 
1987, and from 33.9% in 1988 to 38.6% in 1989. , The, report 
showed a rising trend of drug addiction among adolescents in 
1989. The most "popular dr~gs used were cannibis, heroin and 
methaqualone. Most young addicts started to use drugs 
between 14 to 18 years of age. Apart from drug taking, the 
nonmedical use of psychoactive drugs increased in an 
_ alarming rate. The reasons for taking drugs may be very 
complicated, however, taking drugs as a means of escape from 
the stress of reality seems to be one of the main reasons. 
e) School Dropouts: 
According to the statistics from March 1986 to 
March 1987, the average percentage of school dropout of Form 
1 to Form - 3 students was around 16% which certainly was not 
a small figure. Cases of dropouts rose from 158 in 1986 to 
347 'in 1988. ' The reasons for. dropping out, according to Mr. 
Man Kwong Cheung, the principal of a secondary school, were: 
i. the weak foundation in primary school has 
caused difficulties ' for the 'students to adjust to their 
secondary school life. An obvious reason is that the 
principal medium of , instr~ction switches from Chinese to 
English; 
ii. the influence of peers may lead some student~ 
',to give up, schooling and "to , enjoy their 'freedom' on 
streets; , 
iii. broken family is also another factor which 
causes a , ~tudent to feel alienated from school (Wen Wei ' Pao, 
6/3/89). 
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Reports like the above concerning run-aways, 
problem students, juvenile , crimes, drug abuse, and school 
dropouts are not rare in the local media and it seems that 
adolescents or secondary schoo-l students in Hong, Kong are 
difficult to~ handle. It must be pointed out that the 
maladjusted group only represents , a small proportion -of the 
total adolescent population, even then it does not mean ,that 
all adolescents or secondary school students in Hong Kong 
are growing up in a good and healthy environment. On the 
contrary, the writer thinks many secondary school students 
are ' facing various kinds of stress in daily life and they 
should get proper attention. In fact, those who cannot cope 
with the stress due to school failure, family conflicts or 
other sources will give up their schooling and may become 
run-aways from homes, drug addicts -or juvenile ,delinquents. 
Extensive research studies on the background characteristics 
of juvenile delinquents reveal that many of them come from 
low-income large-sized or broken homes. Besides, many have 
often experienced failure and frustration in school life and 
they generally suffer from insufficient care and attention 
(Mak, 1987). 
The following section outlines the underlying 
reasons which support the writer's proposition that 
secondary school students are facing stress from various 
sources. 
B. Sources of Stress among Adolescents in Hong Kong 
a) Source of stress from School 
In Hong Kong, the importance of academic 
excellence is a major source of stress to secondary school 
stUdents. In 1988, the Form 5 stUdent popUlation was 72,555 , 
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while that of Form 6 was 20,166 (Hong Kong Annual Digest of 
Statistics, 1989 Edition), meaning that only less than one-
third -of Form 5 graduates can get a seat in Form 6 which is 
the gate to tertiary education. Besides, only a limited 
number of Forms - 6 and 7 students can get a place in 
universities or polytechnics. In such a pyramidal education 
system, students need to strive hard for · academic 
performance. A ' study on _ ~djustment problems of Form 1 to 
Form 3 students revealed that about 60% of them worried 
about their future and they feared academic failure. stress 
'feeling may be experienced very frequently during the period 
of secondary education (Learners-Teacher Association, 1985). 
b) Source of stress from the Family 
-The demand from parents on academic excellence -
also constitutes another major source of stress to secondary 
school students. University or polytechnic ~ducationmeans a 
better career and financial stability. The aspiration to 
which has -led many parents to be anxious about the academic 
performance of their children. This can be witnessed by long 
queues outside famous -kindergartens or primary schoolswhen .-
they receive new applications. Besides, many primary and 
secondary school students are required by their parents to 
attend tutorial schools after normal schooling. It is also 
very common to hear complaints from stUdents that their 
parents only -care about their school reports and- neglect 
their other needs. A study by Ma & Ma (1989) found that 
94.8% of Hong Kong parents were anxious about their 
children's academic attainment. Similarly, Cheung & Lam 
(1985) found that students perceived their families as 
paying most attention to achievement-oriented or competitive 
activities concerning school and work, and least attention 
to political, social, -intellectual and cultural activities. 
A study by the Boys' & Girls' Clubs Association of Hong Kong 
(1987) showed that 73% of the children studied thought ' that 
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it was "difficult" to meet parents' demand in academic 
performance; 52% "worried" -about failure to meet parents' 
demand. Hence, parental demands naturally exert pressure on 
secondary ,school students. It will- surely be stressful to 
children who cannot fulfill their parents' expectations. 
Family problem is also another source of stress. 
It is often heard from t~achers and school ' social workers 
that problem students come from problem families. As the 
annual rate of divorce/separation in Hong Kong rises 
significantly from 24,261 in the 1981 ' census to 42,677 in 
the 1986 by-census, this problem in fact requires greater 
attention. In fact, children from single-parent families 
suffer ' no less grief, " anxiety and fear than the parents 
themselves. Young (1986) in her study of children from 
single-parent families reported that 55% of them felt a 
subdued sense of loss, 64% had caring sensitivity for the 
custodial parent and a yearning for the absent parent, 53% 
refrained from social activities despite personal 
inclination and up to 85% felt a mature sense of ' duty, being 
forced to grow up too quickly. The Working Group on Juvenile 
crime (1981) reported that 18.3% of juvenile delinquents 
had single-parent background. 
c. Sources of Stress from Peers 
Peer group plays a " very important function in the 
development of adolescents ~ Adolescents turn to _ peers for 
social activities and , companionship. The peer group gives 
young people the support which is essential in the initial 
development of independence from adults, and the 
relationship thus engendered facilitates transition from 
reliance on their families to relative freedom in 
adolescence and adulthood ( Grinder, 1978). Young people try 
to establish their identities by detaching from their 
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parents and move closer to their "peers. Hence peer 
acceptance and recognition are important for young people in 
order to achieve a healthy personality. It is also observed 
that secondary school students are very upset if they ar~ 
v , • 
rejected by their peers. A study on peer relationship by 
Youniss & Smoller (1985) "found .that serious "conflicts in 
close friendship are cau~ed by untrustworthy acts ( e.g nqt 
" keeping secret, talking behind back), " lack of sufficient 
I 
attention from peers ( e. g . leaving others out, not coming 
to party, not calling), disrespectful act ( e.g. being rude, 
calling names ), or unacceptable behaviour ( e. g. talking 
too much, too moody). Bad relationship with peers of course 
is stressful to an adolescent. A local study on adjustment 
problems of junior sedond~ry school students reported that 
over 40% of the students found "that they did not know what 
to say when they related to their friends and sometimes they 
hurt another with careless comments (Learners-Teacher 
Association~ 1985). Young people often make comparison among 
themselves on their academic achievement, and material 
possessions. Poor relationships with peers " can constitute 
sources of stress to adolescents. 
d. other Sources of Stress: " 
other sources of stress may be on an individual 
basis, like height, weight, physical appearance ," or other 
physical changes during the pe~iod of adolescence. A study 
on the adjustment problem~ of j ,unior secondary ~tudents in 
Hong Kong found that nearly 30% of the stUdents were not 
satisfied about their height and weight, around 25% of the 
stUdents thought that they were not good-looking (Learners-
Teacher Association, 1985). 
On the other hand, political uncertainty created 
,by the 1997 issue in Hong Kong may also be another source of 
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stressfo~ secondary school students because as minors they 
generally do not have much say in choosing to stay or leave. 
Their ,future depends on their parents' decision. 
It is the above possible sources of stress from 
family, school, peer and individua.l t .hat lead the writer to 
work on the topic about stress of secondary school students 
in Hong Kong . . 
2.PURPOSES OF THE STUDY 
The purposes of the study are listed below. 
a. To find out sources which constitute the most 
frequent stressful life events experienced by secondary 
school students in Hong Kong. This is important because 
counsellors, _ teachers or school social workers may take 
remedial measures to reduce adolescents' sources of stress. 
Take for example, if it is found that the major source of 
stre~s comes from the academic environment such as test and 
examinations, then some programmes designed to help students 
-.. to face examinations are required -in order to. alleviate 
possible stress faced by these students. 
b. To see whether there is any relationship 
between stress and the TYp,~ A/B behaviour patte~_n. It was 
found by Ma & Ma (1989) that over ~O% of children in Hong 
Kong had Type A- behaviour. This study also tries to find out 
whether Type A behaviour exists amongst secondary school 
-students in Hong Kong and whether students who report a 
higher degree of stress will be more likely to have Type A 
behaviour pattern. 
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c. ' To investigate the kinds of stress symptoms 
manifested by secondary school students in Hong Kong. 
d. .To find out the ways secondary school ·students 
cope with the stress they experienced and ' relate their 
coping strategies to those postulated by Folkman et al. 
(1986a). 
On the whole, the main theme of the present study 
is to look into the stress problem of secondary school 
students in Hong Kong. Firstly, what are the major sources 
of stress? Secondly, what are the degrees of stress 
experienced? Th.irdly, what are the stress symptoms reported? 
And , finally, what are the ways they lise to cope with stress? 
Besides, whether Type , A , behaviour' pattern exists amongst 
secondary school stUdents is also an area of investigation. ' 
3.SIGNIFICANCE OF THE STUDY 
It is more usual for us to criticize than to 
appreciate. The same applies, in my opinion,to the issue of 
problem students. Newspapers and other media made frequent 
reports that youth problem of Hong Kong is getting more and 
more serious, as evident by ' the upward trend of , juven.ile 
crime, drug and substance abuse, triad involvement and 
street gangs . Some may p.lame the education s~ystem for 
causing this i others may blame working parents" some also 
blame bad ' influences from the society and the media. This 
study howevertri~s to look at the issue from another angle, 
from the inner world and feelings . . of secondary school 
students ' who are ~t the stage. of adolescence during which 
there . are many new · situations to adjust , to and new 
experiences to learn. To find out the kinds of stress 
adolescents are experie~cing can .help teachers, school 
, 10 
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social workers and school counsellors to gain a general 
understanding about the stress experienced by secondary 
school students. 
The findings are .also expected to be very retevant 
to school counsellors who can design ,programmes to alleviate 
stress of their students. For example, if the most stressful 
events reported by students have a family basis, more 
counselling work on family life education may be offered by 
the school to both parents and students. Also~ stress 
symptoms reported by students may lead school counsellors to 
identify those students who are under stress. Besides, 
teachers may be more sympathetic with students who cannot 
catch up even if they 'try very hard because these students 
are in fact experiencing a high level of stress due to poor 
. academic performance. 
On the other hand, if the result suggests that the 
stress level of secondary school students is generally high, 
preventive measures should be introduced. Usually 
counsellors in secondary schools are also teachers. They are 
not ' professionally trained counsellors and they may not be 
experienced enough in dealing with students who are under 
high stress. Therefore, teachers should learn to apply some 
stress management programmmes. For example, · if lack of 
social skills among students is a major source of stress, 
some programmes to improve students' social skills should be 
offered to them. That may ~elp to reduce possibl~ stress or 
prevent stress from happenning. 
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CHAPTER TWO 
REVIEW OF RELATED LITERATURE 
1. DEFINITION OF 'STRESS' 
stress is . not anything new in this modern world 
\ though it has been called the "Disease of the Twentieth 
Century" (Goliszek, 1988). In daily life, ' we 5ilways hear 
complaints about different kinds of stress, e. g. stress of 
examination, stress of job, stress of interpersonal 
conflicts, etc. ' In fact, medical evidence has shown that 
being exposed to stress on a regular basis can trigger major 
diseases like cancer, hypertension, and coronary h~art 
disease (Goliszek, 1988). Therefore, stress is something 
that requires our attention because it affects both the 
physiological and psychological well-being of an individual. 
Selye (1976) defined 'stress' as 'nonspecific 
resp'onse . of the body to any demand', emphasizing the 
.reactive element to external and internal demands which 
affect the homeostatic state of the body. Such responses are 
nonspecific since various bodily and psychological functions 
can possibly be involved either singu~arly or 
simultaneously. 
Goliszek (1988) also stated that there are three 
elements involved · in stress. They are: ' 
a) the stressor, which is the event or situation 






b) stress, which is a condition or state of 
imbalance between the stressful situation and our ability or 
capacity. to cope with that situation; 
c) stress reactions, which are the physical and 
emotional responses resul,tingfrom exposure to stressful 
situations. 
Cox (1978) viewed stress in terms of a rational 
model and emphasized the perceptual nature of stress rooted 
in the individual' s cognitive 'appraisal 'of his situation. 
Lazarus & Folkman "(1985') defined that psychological stress 
is a particular relationship between the person. and the 
environment that is appraised by the person as taxing or 
exceeding his or her resources and endangering his or her 
well-being. 
Therefore, stre'ss can be viewed as a sUbjective 
feeling, what is stressful to one person may not be 
stressful to another, and given the same level of stress, 
some persons may be affected to a greater or lesser degree 
than others. 
In this study, stress is defined in line with the 
above characteristics, it is viewed as a negative feeling 
experienced and that feeli,~g is provoked by in.ternal or 
external conditions (stressors). stress brings along 
physiological 'and ,psychological responses that affect ,the 
person under stress. On the other hand, stress is subjective 
and there are individual ,differences 'in the perception of , 
stressors.Thus, the degree of stress may be different given 




2. LIFE EVENTS AND STRESS 
The life-events approach has been used as a 
framework for studying stress (Johnson, 1986, Compass, 
1987). This approach postulates that the experience of 
certain events ·· during our life has certain impact on our 
. physical and psychological well-being . . 
In fact, this approach can be traced to the work 
of Holmes and Rahe (1967) :who . quantified the impact of 
cumulative life changes by the Schedule of Recent 
Experiences (SRE). This ' measure consists of a listing of 43 
events listed in Table 1. Each life event has a life change 
unit which represents an index of stressfulness of that 
event. A total life stress score is obtained by summing up 
the . life change units associated with the events that 
.happened to a person. This total life stress score is 
purported-to reflect the degree of life stress experienced 
·by the person within a specified time interval, usually one 
or two years. Although the adequacy of the SRE as a measure 
of life stress has been questioned on a number of counts 
(Johnson & Sarason, 1979. ; Monroe,1982;Sarason, Johnson, & 
Siegel,1978; Sarason~ Sarason & Johnson, .1985; Thoits, 
1983), and other measures have been developed to assess both 
major life changes . (see Dohrenwend, Krasnoff, Askenasy & 
Dohrenwend, 1978; Sarason, _ Johnson, & Siegel, .1978) and 
daily stressors (Kanner, Coyne, Schaefer, & Lazarus, 1981), 
the SRE, or variations on this measure, have been employed 
in more than 1000 life events studies of adults (Holmes, 
1979) and this measure has ' served as a prototype for the 
development of other measures (Johnson, 1986) . 
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Table 1 
SRE Life Events and Associated Life Change units 
Rank ,Life Event Mean Value 
1 Death of Spouse 100 
2 "Divorce 73 
3 Marital separation 65 
4 Jail term 63 
5 Death of close family member 63 
6 Personal injury or illness 53 
7 Marriage 50 
8 Fired at work 47 
9 Marital reconcilIation 45 
10 Retirement 45 
11 Change in health of family member 44 
12 Pregnancy 40 
13 Sex difficulties 39 
14 Gain of new family member 39 
15 Business readjustment 39 
16 Change in financial state 38 
17 Death of close friend 37 
18 Change to different line of work 36 
19 Change in number of arguments with spouse 35 
20 Mortgage over $10,000 31 
21 Foreclosure of mortgage or loan 30 
22 Change in responsibilities at work 29 
23 Son or daughter leaving home 29 
24 Trouble with in-laws 29 
25 outstanding personal achievement 28 
26 Wife begin or stop work 26 
27 Begin or end school 26 
28 Change in living condition 25 
29 Revision of personal h~bits 24 
30 Trouble with boss 23 
31 Change in work hours or conditions 20 
32 Change in residence 20 
33 Change in schools 20 
34 Change in recreation 19 
35 Change in church activities 19 
36 Change in s6cial activities 18 
37 Mortgage or loan less than $10,000 17 
38 Change in sleeping habits 16 
39 Change in number of family get-togethers 15 
40 Change in eating habits 15 
41 Vacation 13 
42 Christmas 12 
43 Minor violations of law 11 
----~--~~-~-~----------------------------------~------------




In assessing life events in childhood and 
adolescence, there are generally two types of measurements: 
life change unit and non-life change unit measures. The life 
. -
change uni~ measures pattern after the SRE of Holmes and , 
Rache (1967). Each event in the life change unit measures is 
given. a life change unit and a total life stress score is 
obtaine~ by adding up life change units associated with , 
those specific life events that the ch1+d has experienced. 
The Coddington Life stress Scale (Coddington, 1972), the 
Children's 'Life Events Inventory (Monaghan, Robinson, and 
Dodge ,1979), the High School , Social Readjustment Scale 
(Tolor, Murphy, Wilson, and Clayton, 1983) are examples of 
, life change unit measures. The basic assumption of these 
, life change unit measures is that both positive and negative 
events require change and social , adaptation and they are 
therefore stressful. From this perspective there is no need 
'to consider desirable and undesirable changes separately 
because it is change per se that leads to stress. 
On the contrary, the non-life change unit measures 
-consider positive and , negative impact of events that 
happened. The Life Events Checklist (Johnson & McCutcheon, 
1980); the Junior High Life Experience Survey- (Swearingen & 
Cohen, 1985a) and the -Adolescent Perceived Events Scales 
(Compass, Davis, Forsythe, Wagner, 1985) are of the non-life 
change unit measures. 
Uniike the life ch,ange unit measures, these scales, 
do not have the ,life change units for each event 
experienced. Respondents are asked to rate the desirability 
of each event in the Life Events Checklist that happened and 
also the impac~ of that event. Similarly, the Junior , High 
Life Experiences Survey asks responde'n 'ts ' to rate the 
desirability of events -as positive, negative or neutral. The 
impact of the events are obtained by rating these events 




good change). 'The Adolescent Perceived Events Scale also 
provides separate assessment of desirable and undesirable 
life change and individualized rating of events. It differs 
from the Life Events Checklist and the Junior High Life 
Experience , Survey by providing a greater sampling of life 
events, including , the assessment of daily stressors, 
pleasures, and major life changes. 
The non-life change unit measures overcome 
limitations of the life change measures in two ways. First, 
they have different scores for negative and positive life 
changes while the life change unit measures only provide a 
life cha~ge unit score,. In fact, studies with adults have 
suggested that'although indices of negative change are found 
to be consistently correlated with 'stress-related variable,' 
only negligible relationship are usually found between 
positive change and relevant dependent measures (Johnson & 
Sarason, 1979 ; Mueller, Edwards & Yarvis, 1977; Sarason et 
al., 1978; Vinokur & Selzer, 1975). Besides, individuals 
often vary considerably , in their view of events as positive 
or negative. For example, moving to a new home or change in 
school may be viewed as either positive or negative 
depending on circumstances and the way the event 'is 
perceived by the person involved. Therefore, having a 
separate score for positive and negative life changes can 
reflect individual appraisal of the desirability of events. 
Secondly, the impact of the events are rated by respondents 
in non-life change unit ,measures, this should - reflect a 
person's own perception of the impact of events rather than 
the other's evaluation of the impact as in the life change 
unit measures. Given that the stressfulness of , events most 
likely depends not simply on their 'occurrence but on ,the 
person's . appraisal of them (Lazarus & Folkman, 1985), it 
seems ,reasonable "to qUestion whether any value derived from 
mean ~ rating of others can adequately reflect , the 
stressful~ess of a specific event for a particular person. 
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In fact, Yamamoto & Felsenthal (1982) found that adult 
ratings of life events ' may not correspond well wi th 
children's self-ratings of these same events. 
In view of the advantages of the non-life , change 
unit measures over the life change unit measures, this study 
modifies Life Events Checklist (Johnson & McCutcheon, 1980) , 
to assess the impact of life events on adolescents in Hong 
Kong. 
related to stress since life events are 
experienced, the fqllowing is an account of the 
and physical health as relationships between life events 
well as psychological adjustment. 
A. Life Events and Physical Health 
There is evidence that stressful life events are 
related to adverse changes in health. Indirect evidence 
comes from laboratory experiments in which heal thy animals 
are exposed to such noxious stimuli as electric shock, 
frigid · temperature," or social overcrowding. For example, 
inescapable shock is associated with consequences like 
passive acceptance of avoidable punishment, stomach ulcers, 
and sudden death ' (Elliot & Eisdorfer , et. aI, 1985). More 
direct evidence for an association between stressors and , 
adverse health consequences comes from research on the 
effects of natural and man-made disasters. Fritz and Marks 
(1954) interviewed a sample of the population in a rural 
section of. Arkansas that had 'been' hit ,'by a severe tornado'l 
90% of those questioned reported that they had experienced 




studies on adults have found significant 
relationships between life stress and specific types of 
physical health outcome, such as cardiac death and 
myocardial , infa~ction (Edwards, 197i; Lundberg, Theorell & 
Lind, 1975; Rahe & Lind, 1971; Rahe & Paaskivi, 1971; 
Theorell . & Rahe, . 1~71), hypertension ( Lal, Ahuja, & 
Madhukar, 1982), pregnancy and birth complications (Gorsuch, 
& Key, 1974; Nuckolls, Cassell , & Kaplan, · 1972), and 
menstrual discomfort (Siegel, . Johnson, & Sarason, 1979)~ 
Life stress has been found to relate to symptom severity, 
degree of control ' over illness, and recurrent symptoms in 
individual displaying various chronic illness such as asthma 
(de Aranjo, Van Arsdel, Holmes, & Dudley, (1973), and 
diabetes (Bradley, 1979). Wyler, Masuda & Holmes (1971) also 
found a significant relationship-between the extent of 
experienced life stress and seriousness of illness, highe.r 
levels of stress were correlated with more serious types of 
illness. 
similar findings on the relationships between life 
stress and children /adolescent health are obtained. Using 
items from the coddington measure as the basis for 
interviewing subjects about recent negative life events, 
Pantel·l & Goodman (1983) , found that 31% of , the 100 
adolescents studied reported the occurrence of significant 
negative events within six months of the onset of their 
recurrent chest pain . . Employing the Life Events Checklist 
(Johnson & McCutcheon, 198(?) on 172 adolescents who were 
patients in a university medical center adole~cent clinic, 
Greeneet al. ' (1985) found those patients displaying 
recurrent pain (without an identifiable physical cause) and 
thos~ displaying behaviour difficulties as primarY , symptoms 
were found to differ from other patients with regard to the 
amount ,ofnegative change experienced. 
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Another study on childhood cancer had astonishing 
results. Jacobs and Charles ' (1980) investigated 25 children 
diagnosed as having leukemia, lymphoma or another 
malignancy. A comparison group, drawn from a · general 
pediatric clinic, consisted of an equal number of children 
matched for age, sex and socioeconomic status. These 
children displayed a range of generally less serious 
physical complaints such as sore· throa't and respiratory 
infection. Life events experienced by the family were 
assessed by the Schedule of Recent Experiences (Holmes & 
Rahe, 1967). Parents of both groups were asked to complete 
the SRE with regard to events experienced by the child and 
his or her family during the year prior to illness onset. It 
was found that the mean score of life change units was 197 
for the cancer group whereas it 'was only 91.8 for the 
comparison group. The difference was found to be highly 
significant. Some life events were particularly experienced 
more by the cancer group, e.g. marital separation, death of 
.a close family member, change in residence, change in health · 
of family - member. Thus the study suggests not only that 
child cancer patients differ from controls in terms of 
overall life str~ss but also that they differ to some extent 
in terms of 'specific events experienced. 
Furthermore, on diabetes disease , Leaverton et 
al. (1980) found· that parental loss was reported to have 
occurred in- 42% of the families of children with diabetes 
and in only 19% of the families of control children. Other 
studies on diabetes ~lso have similar findings .(e.g. Brand 
et al., 1986; Chase and Jackson, 1981). 
From the above studies on adults, children and 
adolescen~s, it is _clear that correlation was found between 
life events and physical heal th. However, the causal 
relati<?rlship betvleen life events and physica~ illness is 
still unclear since most studies on life stress and illness 
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are of correlational nature. In fact, given exposure to some 
pathogenic agent or a predisposition to develop . a given 
disorder, life stress is seen as increasing the likelihood 
of illness ~nd/or as having an influenc_e on the timing of 
-disease onset by lowering the individual's resistance. Thus · 
life stress is seen ~s contributing tohealth ·problems n,ot 
directly but through its interaction with other biological 
or environmental factors (Johnson, 1986). 
B. Life Events and Psychological Adjustment 
The relationships . between life events and indices 
of psychological adjustment were' also widely studied. 
Several studies,for example, have ' documented a relationship 
between life stress and measures of anxiety (Dekker & Webb, 
1974; Lauer, 1973), psychological distress (Dohrenwend, 
~973), and reports of psychiatric symptoms (My1ers, 
Lindenthal; . & Pepper, 1974). Paykel {1974} reported also a 
relationship between cumUlative life changes and clinical 
depression, as well as suicidal attempts. As with adults, 
there is a rapidly developing literature suggesting a link ' 
.between life events and the psychological and .. behavioral 
adjustment of children and adolescents (Johnson & Bradlyn, 
1988). 
Cowen, Weis~berg, "and Guare , (1984) found children' . 
referred to a school mental health project : to . have 
experienced more negative and ' controllable life changes 
during the school year than those not referred. Sandler & 
Block (1974) alsofound·.- that kindergarten to . third grade 
children, - . judged by their · teachers to display adjustment 
problems, to have eXperienced more , negative-uncontrollable 
life e~ents than children, matched on relevant variables, 
who were -not · judgedtohave adjustment problems. -Similarly, 
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both Heisel et al. (1973) and Hodges et al. (1984) found 
child psychiatric patients to' have experienced higher levels 
of life stress, prior to the onset of difficulties, ,than 
control children without a history of psychiatric problems. 
The relationships between- life events and a range 
of dependent measures assumed to index psychiatric . 
symptomatology or problems of psychological ad'justment were 
also assessed in the following research. Cumulative life 
changes (usually negative events) have been found to 
correlate with a range of adjustment indices, ' including 
lower level of .self-esteem and life satisfaction (Greenberg, 
Siegel, & L~itch, 1983), lower levels of academic , 
performance, measures o,f anxiety, depression and 
somatization, self-destructive tendencies, conflicts with 
parents, ' fighting, delinquency, and drug use (Barrera, 1981; 
Bruns & Geist, 1984; Fontana & Dovidio, 1984; Friedrich, 
Reams, & Jacobs, 1982; Gad & Johnson, 1980; Gersten, Langer, 
Eisenberg, & Orizeck, 1974; Mullins, Siegel & Hodges, 1985) 
as well as overall psychiatric symptomatology (Barrera, 
1981; Compas et al., ' 1987; Gersten et al." 1974, 1977; 
Lawerence & Russ, 1985). Cohen-Sandler, Berman and King 
(1982) also found that suicidal children experienced 
significantly higher levels ,qf ., stre~s ' during the 12 months 
pr~or to admission. Specifically, children of the "depressed 
and psychiatric group were found to have experienced more ' 
often events such as birth of a sibling, separation and 
divorce of parents', remart;iage or ' hospitalization of a ' 
parent, having a third adult become a ' part of th'e family 
(e.g. grandparent), death of a grandparent, and 
psychological trauma (witnessing the attempted murder of one 
,parent by the other, observing the ' death of a ·, grandparent or 




Hence, from the above st~dies, the notion that 
life events are related to psychological adjustments of a 
person is also supported. However, similar to th~ 
relationship between life" events and physical health, the 
causal relationship is not yet · established since most 
studies are of a correlational "nature and the magnitude of. 
the correlations is usually low; "often in the · range between 
0.30 and 0.40. 
A concluding remark can be drawn from the above 
reviews that life-events approach is used to assess stress 
'in western literature and there is also much evidence that 
life events are related to physical health a~d psychological 
adjustments although their causal relationships are in 
doubt. 
3. ADOLESCENTS AND STRESS 
Adolescence is a disti~ctive period in human ' 
development during ' whichthe~e are many changes. Some regarcl 
it as a period of "storm and stress" while others oppose to 
such a notion. Nevertheless, it is undeniable , that changes 
in the period of adolescence need adjustment and these may 
be ~tressful to adolescents. And in the following three 
sections, the " first 'section deals with the nature of the 
period of adolescence, the second section is on life events 
and stress adolescents- experience in general, while the 





' A. The Period of Adolescence 
,Historical - perspec,tives on adolescent 
development have emphasized a "storm and stress" model 
(Hall, 1904) which postulates that adolescence is a period 
of turbulent development marked by extreme variability in , 
behavioral and ' emotional functioning. Anna -Freud (1958) 
stated that the typical adolescent developmental process was 
accomplished through a series of emotional upheavals 
reflected in behavioral disturbances, and that adolescents 
who did not demonstrate turbulent features of adjustment 
would be at risk for the development of serious 
psychopathological symptoms in adulthood. Erikson (1956) 
also suggested that the adolesc'ent I s need to achieve 
psychosocial self-definition frequently re~ulted in 
deviations from normal behaviour and development, which was 
termed "identity diffusion" or " identity confusion". 
However, the idea that storm and stress is an 
essential or inevitable part of adolescent deyelopment has 
been challenged. Balswick and Macrides (1975) interpreted 
the anthropologic findings of Margaret Mead (1928, 1930) as 
offering no support for the'" notion that adolescent turmoil 
was a universal characte,ristic. Douvan and Adelson (1966) 
surveyed ' more than 3000 adolescents and found little 
evidence of the maladaptive behaviours or emotional turmoil 
predicted by the storm and stress hypothesis. They reported 
that, ' except for infrequent problems in emotional assumption , 
that appeared to be a continuation of prepubertal 
disturbances, there was little evidence of significant 
distress among the majority of their sample. 
Although the "storm and stress" approach is 
challenged and no longer ' prevails in the study of adolescent 
development, it ' is undeniable that adolescence is a pe~iod 
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during which there . are many changes. Changes in physical 
outlook, sexual attributes " . emotionality, socialization, 
family - relationship and morality take place (Hurlock, 1973; 
Hurlock, 19~O). Faced with such changes, adolescence has 
also 'been conceptualized as a period of emotional 
instability, . which is . an unavoidable consequence of the 
. interplay among rapid cha~ges in bodily and physiological , 
conditions, chariges -in social status and i~ner -psychological 
conflicts of adolescents (e.g. Hurlock, 1973; Ko, 1976; 
Sprinthall & Collins, 1984). Data arising from many studies 
on psychological difficu~ties of adolescents (such as 
depression and ' suicide) have generally suggested that such 
problems tend to increase during adolescent years ( Johnson, 
1982)' . Hence, changes in the period ,ofadolescence certainly 
exert stress on adolescents particularly among those who ' 
have difficulties in coping with the~e changes. 
B. Life Events and stress of Adolescents 
The life-events approach has been used as one ' 
framework for studying adolescent stress (Compass, 1987) • . 
Many studies have revealed a positive relationship between 
life events and stress of ado~escents. In fact, life events 
happening during the period of adolescence are mostly of 
family, school and ·peer .,in nature, therefore , it . is, 
postulated in the pre~ent study that life events related to 
these three aspects consti tute frequent stressors to 
adolescents in Hong Kong. 
Family is one of the major socializing ag~nts and 
it plays an important part in the d~velopment of an 
individual. Although an adolescent tries to gain 
independence from his/her .family, the events that happened 
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in the family -are found to be related to the stress reported 
by the adolescent. 
A~cording to a study at the. Vanalenbilt University 
of Adolescent Medicine, there were 20 stressful life events 
that adolescents exp.erienced most -frequently. The following ' 
were ·ten out of twenty most stressful events related to 
family: increased arguments between parents, serious family 
illness " death in family, problems with. siblings, increased 
arguments with parents, change in family financial status, 
parents divorced, mother/father losing job, brother/sister 
·leaving home, and moving to a new home. The others were 
mostly related to school and peers such as, failing ~ grade, 
problems with classmates, . friend experiencing serious 
illness, problems with teachers, etc. ( Golizek, .1988). From 
the above distribution of stressful life events in the eyes 
of adolescents, it is seen that family matters are most 
frequently related to stress of an adolescent. 
-Siegel & Brown (1988) assessed stress of 
adolescents by the 'Feel Bad Scale' which consists of 20 
commonly occurring stress-provoking circumstances and it was 
found that over 40% of the respondents had indicated that 
parental arguments . and figh,ting with . parents over "llous.a-
rules" were negative events experienced. About 36% of the 
respondents repo~ted that there was insufficient time spent' 
with parents and this was also a negative experience. In 
fact, events related to parents are particularly influential 
to adolescents. Blyth et al. (1982) asked several ·thousands 
of 7th to 10th graders to identify . significant· people in 
their lives. According to these studies, family members. ~ 
and especially parents - were relatively important to young 
people while respondents in the studies gave increasing 
importance to peer or friends with increasing age, but at no 
point ~id peers overtake parents as the most significant . 




On the other hand; stress reported by adolescents 
is , not just family related, -- events related to school are 
also stressful. Hurrelman et al. (1987) suggested that 
psychologic?\l stress could be expected when there was 
conflict · with parents over school performance and 
educational aspirations. Chung (1987) . found Taiwan children 
facing greater pressure in terms of parental expectations , 
and 'academic demands. He thought ,that -the child's 
psychological stress originated from the family because 
parents made unrealistic demands on the child's achievement 
and hastened his cognitive development. Salzman & Salzman 
(1989) examined factors that might place adolescents at risk 
for psychological ' dysfunction and school failure. , The 
results identified a number , of familial, academic, 'social, 
and psychological stresso:rs , which . combined to , place the 
adolescent at risk for ' psychological dysfunction and school 
failure. ' 
Pressure in attaining good school achievement is 
more inten'se when academic achievement determines future 
occupational status. In West Germany, a h~gh level of 
insecurity regarding status expectations could be ' revealed 
in those adolescents who were threatened by the risk of ' 
"downward mobility" because , .of poor'. academic " performance. 
Hurrelman 'et al. (1987) studied 1717 adolescent students in 
West German schools and found that psychosomatic frequency 
was reinforced when adolescents experienced failure in ' 
school. Besides, the s .ocial and emotional climates of family ' 
relationships were 'adversely affected by poor school 
performance since ' poor academic achievement meant high risk 
of "downward mobility" In addition, Hurrelman (1988) 
reported other sources of stress facing' adolescentsand :they 
were: ' disc,r .epancies_ between adolescents' school performance 
and their parents' e'xpectations, and the ' adolescents' 
teeling~ of inadequacy , in keeping up with their ,peers. 
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The situation ' in singapore is similar as 
educational achievement is also highly related to future 
career.- The pyramidal nature of the education system makes 
competition , very keen fo~ university places. The first 
streaming exercise takes place when the - child is about 9 
years old. The second selective process is when the child . 
is between 12 and 13 .years old and then. at around 16 years · 
old there are the GCE 'O'Level examinations fo'llowed by the 
. 'A' Level examinations for those who proceed to Junior 
College • Such competition for education opportunity makes 
schooling a stressful experience. Thomas (1987) examined 
sources of stress facing pre-university singapore 
adolescents and found that school examinations~ job 
aspirations, school work, and homework were principal 
stressors. Fear of the unexpected, ' exhaustion and lack of 
concentration were the most quoted stress symptoms for 
Singapore adolescents. 
Peer relationship is an important factor that 
determines 'whether the adolescent is happy or not. Siegel & 
Brown (1987) found that over 70% of the 364 adolescent 
subjects had experienced 'feeling l~ft out of the group' and 
this was regarded as a negative exper~ence. When ' adolescents 
face a - difficult integration process into the peer group, 
the frequencies of drug/substance use, delinquent behaviour 
and health .disorders increas~. If adole~cents do not succeed 
in being accepted by their peers and retaining the social 
position as -a , member of the" peer group, this may lead to a ' 
considerable uncertainty of social orientation and self-
esteem and may result in symptoms of -psychological stress. 
Besides, failure to keep. up with peers regarding social or 
material standard is also cpnriected with a high frequency of 
delinquent . behaviour (Hurrelman, 1988). 
On the other hand, there is a possible link 
between · -drug use and peer groups. Blyth, Durant, & 
Moosbrugger (1985) found that drug users had less intimate 
relationship with their . parents . and were much oriented to 
older youth than those adolescents not involved with drugs. 
Druq abuse has been seen as a social means for achieving 
acceptanc~ among the peer group. Hence, peer acceptance is 
very · important to . an adolescertt and stressfu1 peer 
relationship of course is stressful to an adolescent. 
From the above studies, it can be seen that source 
of s~ress facing adolescents has a family, school, and/ or 
peer basis. The following section about stress of 
adolescents in Hong Kong also reveals' the same picture. 
c. stress of Ado1escents in Honq Konq -
In a study concerning the adjustment of 4,869 
junior secondary school students in Hong Kong, it was found 
that about 10.8 % students reported sickness quite often and 
15. 7 % reported stomachache. Besides, nearly one-third of 
the students stated that they had difficulties in getting to 
sleep at night. (Learners-Teacher Association, 1985). These 
phenomena may show that 'students in _Hong Kong are under 
stress. Using the Mooney Problem Checklist, the School 
Social Work Committee of the Hong Kong Council of ' Social 
Services (1982) identified that 7.81% of adolescents studied 
were potential clients for counselling. Employing ' the same 
instrument, Chan (1983) also reported that approximately 10% 
of adolescent students in Chai Wan area needed case 
counselling. Using the General . Health Questionnaire, Shek 
, (1987) reported that 63.7% and 23.7% of the sample students 
could be termed psychologically 'at risk' when scoring was 




These studies show that some proportion of 
adolescents in Hong Kong are -having stress. In fact, it is 
believed that adolescents in Hong Kong , are susceptible to 
stress related ,to family,- sqhool and peers. 
a.Stress Related to Family 
Understanding between parents and children is 
essential for a good relationship. However, it is common to 
hear , ,complaints from adolescents that their parents do not 
understand them. A survey by the Family Planning Association 
of Hong Kong (1983) found that 36.8%- of secondary students 
felt their fathers did not understand them and - 32.6% felt 
the same for their mothers. Similarly, in a study concerning 
the adjustment problems of -junior secondary school students, 
over 40% of students stated that they had no one in the 
family to talk to concerning their personal affairs, 
besides, they were not allowed to go out at night (Learners-
Teacher Association, 1985). , These show that communication 
between parents I and children is not , enough and parents do 
not have confidence in ,their children and restrict their 
freedom by forbidding them from going out at night in case 
their sons/daughtersmay ' do something wrong. 
Furthermore, on 'child- rearing patterns, Ma & Ma 
(1989) found that the child hurrying phenomenon existed in 
Hong Kong. Of the children sampled, 94.8% indicated that 
their parents were anxious about their academic achievement. ' 
, Up to 79.9% had to share in doing housework. Around 70% 
,-' 
reported that parents made comparison between them and their 
peers and mentioned others' accomplishments in front of 
them. - Besides, 54.7% said that parents - expected them to 
understand - parents' hardship and diff icul ties. such a 
demanding child' ,rearing pattern puts a strain on the 
children as supported by 60.2% of them who indicated 
difficulties in living up to their parents' expectation and 
" ' 
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62.8% , of them reported some sort of psychological stress. 
Although the above research findings by Ma & Ma (1989) is 
concerned ,wi th children, such rearing patterns should 
persist into, the period of ~dolescence, since in the Chinese 
culture, parents tend to expect more from adolescents than 
children. 
Furthermore, the increasing divorce "rate in Hong 
Kong makes it likely that an increasing number of 
adolescents will have single-parent family. Divorce of 
parents is of course stressful to adolescents. Evidence 
indicates that adolescents of divorce parents are at a 
higher risk, of developin,g .particular emotional,' .social, and 
behavioral problems (Wallerstein et al., 1984, Hetherington 
et al., 1978 ). Kelly et · al. (1980) found that even five 
years ~fter breakup, 37% of these . single-parent family 
children were still depressed. Luepuitz (1979) found that 
single~parent students feared being abandoned. 
b.Stress related to School 
School-related variables are related to stress of 
adolescents in Hong Kong. Over 40% of the students in a 
study reported that they had difficulties when medium of 
,instruction was ,in Eng.lish. Besides, . they found_ difficulty 
in understanding their textbooks. They were not satisfied 
with the teaching methodologies of their teachers '. Their . 
examination results were not good because they were nervous 
before examination ,and they also worried that they could not 
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find a school to continue their studies after Form 3. 
Besides, , they did . 'not' dare to ask questions in class even 
when .they had problems (Learners-Teacher Association, " 1985) ". 
Cheung & Lee ' ( 1984) found that the dver.all anxiety 
level o~ Hong Kong students was higher than tha~ of the U.S. 





4 students in Hong Kong obtained a mean score of 22 while 
the u.s students' score was '14.5 (Taylor, 1953). Employing 
the Achievement Anxiety' Test Scale, Hong Kong students 
obtained a mean score of 29 while that of the U.·S. students 
was 26.33 (Alpert & Haber, 1960). 
In fact, it is not difficult to understand the ' 
stress related to schooling in Hong Kong. Like Singapore, 
academic achievement . is also tied with future career. 
University and polytechnic education is a stepping stone to 
a good job. Therefore, ' parental expectation on academic 
attainment is high. Ma & Ma (1989) found over 60% ofth~ 
children studied worried that their academic . achievement 
could not meet parental expectation. Such worries are also 
shown in the adjustment problems ot:' junior secondary school 
students, it was found that ·over 40% of the stUdents worried 
about their future and were anxious about academic failure 
(Learners-Teacher Association, 1985). 
The education ~ystem in Hong Kong is pyramidal in 
nature and this makes competition for educational 
opportuni ty keen. 
fail in academic 
Stress of course accompanies those who 
achievement. Yau (1990) suggested that 
.. under the nine years' compulsory education in Hong Kong 
(from . Primary '1 to Form .. 3); the .. old curriculum . for . the elite 
when used on the general stUdent popUlation becomes boring 
and difficult for them. The curriculum is not often related ' 
to real life si tuations. :, Tests and examinations are 
frequent . . All these constitute to stress and ' failure 
experience of ,stUdents in Hong Kong. In addition, failure to 
meet parental expection can result in stress since parents 
are having · high . expectations of academic achievement of 
their sons and daughters. Besides, Ng & Lee (1987) suggested 
that stUdents eas~ly , lo'se confidence in the ed'ucation system 
of Hong. Kong because under the straight-promotion system, 
poor achievers are promoted to senior ·forms even though they 
are not ' up to the .sta'ndard. 
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c.. stress Related to Peers 
On peer relationsh~p, nearly one-third ·of the 
junior secondary school students reported that their friends 
did not · take them as friends whole-heartedly. _ While they 
longed to establish friendship . with the opposite sex, they 
did not have the courage to date with them, and they felt 
uneasr when they were with the opposite sex. This reflects 
the lack of guidance in establishing relationship with peers 
of the opposite sex (Learners-Teacher Association, 1985). 
Though few local studies ' have worked on the 
relationship between str.~ss and peers in Hong Kong, peers 
should constitute an import-ant part of the life satisfaction 
of an adolescent. Lau (1989) studied the value profile of 
Chinese University students in Hong Kong and reported that 
the most important value . they treasured was friendship. 
Similarly, Bottomley (1990) found that important things 
perceived by students in Hong Kong were: Uto have a good 
group of friends to do things together with", "to have a lot 
of love, a feeling that other people care for you" and 11 to 
make more friends" • These were rated from 8.1 to 8.5 on a 
10-point scale. These two studies demonstrated that peer . 
relationship or friendship ' indeed is an important -element in 
. the - life -of adolescents. Poor peer relationship -is of course 
stressful. Besides, life events concerning peers also affect 
the mood and happines~ of adolescents. 
In view of both overseas and local research on 
stress of adolescents, it is proposed that events related to 
family, school and peers may h~ve stressful impact on 
. . ' adolescents, however, the degree of influence among these 
three aspects may be different. 
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4.LIFE EVENTS AND STRESS SYMPTOMS 
The above two sections discuss life events and 
stress in general, and life events and stress among 
adolescents of Hong , Kong in particular. In this " section, 
life events and stress symptoms will be discussed. ' 
Cooper et al. (1988) postulated that stress 
symptom is one of the end results of stress experienced. He 
suggested that stress symptoms are of two kinds: physical 
and , mental symptoms. Physical symptoms relate to the 
physical well-being ofa person such as lack of appetite, 
craving for food when under, pressure, frequent indigestion, 
insomnia, constant tiredness, etc. Mental symptoms relate to 
psychological well being such as constant irritability with 
people, feeling unable to cope, lack of interest in life, 
constant or recurrent fear of disease, a feeling of being a 
failure" difficulty in making decisions, difficulty in 
concentration, dread of the future, etc. In essence, stress 
symptoms can be viewed as, signals indicating that a person ' 
is under stress. 
That life events are related to stress symptoms 
have been reported. Employing different instruments in the 
study of stressful impact of competitive academic 
environment, Thomas (1987) and ' Hurrelman (1988) reported 
similar findings .T:h.omas " employed the 'stress Symptoms 
Checklist (Gurin, Veroff, Feld, 1960, modified) and found 
that pre-uni~ersi~y Singapore adolescents worried about the 
unexpected, had problem in concentration and reported mental 
'exhaustion. Thomas discussed ,these s 'ymptoms andrepo~1:ed 
that they ,were outcomes of the competitive education system 
in Singapore. Using a ' general symptoms' checklist based on 
sympto~s such as , headache, nervousness and restlessness, 




etc., Hurrelman (1988) studied the psychosomatic · disorders 
and health complaints of West German adolescents and found 
that over 35% of the sample reported they 'often' or 
-
'sometimes' had the . following symptoms: headaches, 
riervdusness/restlessness and lack of concentration. Besides, 
to verify the stress sy~ptoms " reported, ' significant 
correlations between syndrom.es such as circulatory disorder" 
heart trouble, digestive trouble, allergy and asthma and the 
individual scores for psychosomatic symptoms . were found. In 
addition, significant correlations were also found between 
medicine consumption and the symptoms, e.g. the use of 
headache tablets correlated with the , symptoms of headache ( 
r=O.45), sleep disturbances and sleeping pills or sedatives, 
or dizziness and cardiac remedies/circulatory perspiration. 
(r=O.27) . 
When studying life events and stress symptoms, 
using the Symptom Checklist-90-Revised (SCL-90-Ri Derogatis', 
1983), Compass et al. (~989) found sex difference in that 
girls ' reported more negative life events and stress 
symptoms. On " the other hand, ' Rhodewalt et al. (1986) 
investigated relationships among Type . A behaviour, life 
change, psychological impairment, and symptoms reported. The 
results suggested that life changes were related to· physical 
and psychological symptomatology for both Type A and Type B 
persons. 
In Hong Kong, str~ss symptoms of secondary school 
students are also reported. Using ' the General Health 
Questionnaire , Shek (1987) found that over 25% of the 
.sample had the I following symptoms: " not able to 
. . concentrate, not managing well, not going .out . of .the house, 
not satisfied with task', not chatting with others". feeling 
. under stress, not able to overcome diff icul ties" finding 
l 'ife a ,struggle, not enjoying activities, scare<:i or panicky~ 




confidence, not feeling happy, nervous and strung up, nerves 
too bad". 
s. TYPE AI B BEHAVIOUR PATTERN AND STRESS 
People vary. considerably in how they are affected 
by life events. Some adults get divorced, lose their jobs, 
experience financial hardships or death and illness in their 
family, and yet appear · to suffer few apparent long-term 
physical or psychological consequences. others seem to 
develop problems even in· the face of relatively small amount 
of life change. This differential response to adversity is 
likely to be . seen in children and adolescents as well 
(Johnson, 1986). 
There is evidence from empirical studies that the 
relationship between life change and measures of health 
and/or adjustment is affected by personality, such as Type 
A - Type B behavioral styles (Kobasa, Maddi, &" Zola, 1983) . . 
The concept of Type A behaviour pattern (TABP) 
evolved in the mid-1950s after repeated observation of young . 
and middle-aged patients with coronary heart disease. Type A 
patients appeared to be in a chronic struggle ' to ' achieve 
poorly defined goals or to .. obtain an excessive number of ' 
things from their 'environinent and to be in · habi tual 
conflicts with others and with time. The Type A/B behaviour 
pattern is based on an underlying set of values, thoughts~ 
and approaches to interpersonal relationships; in turn . these 
are manifested in characteristic gestures, ", facial 
expressions, respiratory pattern, . motor activity and pace, 
and sp~ech stylistics (Rosenman, Swan, ,camelli, 1988). The 





(Friedman & Rosenman, 1959; Rosenman & Friedman, 1961; 
Rosenman et al., 1964): 
a), an intense, -sustained drive to . achieve self-
selected but often poorly defined goals; 
b) a profound inclination and eagerness to 
compete; 
c) a persis~ent desire for · recognition and 
advancement; . 
d) a continuous involvement in multiple and 
diverse functions subject to time restrictions; 
e) habitual propensity to accelerate the rate of 
execution of physical and mental functions; 
f) extraordinary mental and physical alertness; and 
g) aggressive and hostile feeli~gs. · 
On the other hand, people who display less of the 
above characteristics arecons.idered a$ Type B individuals. 
~n fact, Type A/B . construct should be regarded as a 
continuum rather than a dichotomy (Fanshawe, 1989) . . 
Type A behaviour is related to mode of reaction to 
, . . 
stress experienced. People who employ a predominantly Type A 
behaviour · are generally , regarded as being vulnerable to 
. stress and stress-related· illness than are Type 13. people 
(Rutter, . 1983). Thoresen & Pattillo (1988) reviewed over 
fifty Type A studies pf children and adolescents · and they 
. . 
c'oncluded that the results of these studies generally 




and social-cognitive characteristics similar to adult Type 
A. Type A children show l;.ess self-esteem, more self-
criticism, greater intensity or frequency of anger, more 
physical . st~ess symptoms and they do not perform better 
academically, 'socially or athletically than non-Type A 
children. 
However, findings which suggest Type- A people are 
more susceptible to stress are not consistent. In some 
studies, it is TypeB people who are more subjective to 
stres's experienced. When studying relationships among life 
change, Type A/B behaviour and other school related 
measures, Fontana & Dividio (1984) reported no difference 
between Type A and TypeB students in terms of the amount of 
life stress they had experienced, however, for Type B 
individuals, significant negative relationship between life 
stress and grade point average and sport involvement were 
found. In addition, a significant positiv_e relationship 
between delinquent behaviour and life stress was also 
reported for Type B students. Therefore, with more life 
stress expe.rienced, 'Type B individuals would engage in less" 
sport activities, become worse in academic achievement and 
involve in more delinquent behaviours. Nevertheless, for · 
Type A individuals, increased life stress was only found to 
be related to the number of school absence. Hence, the study 
suggests that the effect of ' life stress is more pronounced 
in adolescents with Type B behavioral characteristics. 
Another ' stu'dy also provides similar results that 
Type B persons are more susceptible tC) : stress than Type A in 
face of life stress. Rhodewalt et al. (1986) studied Type A 
behaviour, life ,change , psychological impairment, and 
sympt'oms reported. The results indicated that Type B 
persons reported . greater physical and -psychological 
symptomatology than Type A persons if they had experienced 




The above findings reveal that there are different 
reactions between Type A and Type B persons when they ' 
experience stress. In Hong Kong, Type A behaviour pattern is . 
found to be dominant in -both children and adults. Ma & Ma 
(1990) reported' 63.4% of the children studied and 60% of 
their parents exhibited Type A · behaviour pattern. In 
addition, Ma & Ma (1989) also reported that those who . 
experienced psychological stress in their daily life also 
had high Type-A scores (tau = 0.17729, P < 0.01). Besides, 
significant correlation was also found between . manifested 
anxiety score and Type-A score (r = 0.2760, P < 0.01). In 
view of the results of Ma & Ma (1989, 1990), the present 
study will investigate whether seondary school students have 
the dominant Type A behaviour pattern. Besides, based on 
some overseas research, it is suggested that Type A 
behaviour pattern is related to the stress experienced by 
and the coping strategies of an individual. 
6. ADOLESCENTS' COPING STRATEGIES WHEN FACING 
STRESSFUL LIFE EVENTS 
Coping refers to those actions and thoughts that 
. enable individuals to handle· difficult situations (Stone, · 
Helder & Schneider, 1'988). Houston (1988) regarded coping 
as a response (s') to reduce or avoid psychological stress . 
Folkman & Lazarus (1980) attempted to · simplify 
cl~ssification of ways of coping. Accotding to them, coping 
refers to the pers~n's cognitive and behavioral efforts to 
manage ( reduce, 'minimize, master, or tolerate·)' the internal 
and external demands' of the person-environment transaction 




resources. They classified coping strategies into two broad 
categories: emotion-focused coping and problem-focused 
coping. Emotion-focused coping is to regulate the stressful 
emotion while the problem-focused coping is to alter the 
person-environment relation causing the distress. 
Although there may be different classification of 
coping methods, "copingis a response to stress and coping 
strategies are the methods that people employ when facing 
stress. For example, some may seek social support by asking 
help from others; some may tackle the problem by thinking of 
some effective solutions by themselves; some may ignore the 
problem by taking medicine, watching television, jogging so 
as to forget the p~oblemthey face. 
In studying the coping strategies of adolescents 
in Singapore, Thomas (1987) reported some differences in 
coping with stress at home and school. For stress related to 
home, cognitive activities ( including reading, writing, 
listening to music, watching TV) were major coping methods. 
For school-related stress, personal attributes (self 
control, self sufficiency, positive organizational approach) 
were the wide.ly used methods. Therefore, people may use 
diff~rent coping strategies ~n dealing with different kinds 
of stress. 
Fanshawe (1989) used Academic Coping Inventory to 
. investigate the coping stra~egies of students ' when facing · 
stress. Listening to 'music, watching television, trying to 
make decis~on by oneself, trying to deal with the problems 
with one's own effort, trying to improve oneself, 
. daydreaming, trying to get more ., organized . and sort out one's 
priority, ,spending . time with someone who cares, ccimpiying 
with ' parents' request and following rules, trying to think 
of the good .. things in life , and swearing were the top 




Ho~ston (1988) suggested the following common 
strategies people tend to <. employ when facing negative 
experience. These are: 
a. use of drugs and alcohol~ 
b. fainting and sleeping; 
c. meditational exercise, prayer and deep muscle 
relaxation; 
d. vigorous physical activity, e.g. aerobic 
exercise; 
e. ventilating feeling~ like yelling or pounding a 
table when angry, having a "good cry", and the 
like; 
f. jogging; 
g. use of self-reinforcers such as eating food and 
spending money; 
h. seeking social support, like reassurance, 
physical comforting, love and attention from 
the other; 
i. seeking . . plea~urable activities such as 
' listening to music, watching television, going 
to a 'movie; 
j. seeking assistance from f ,riends , relatives, or 
other professionals. 
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There are many coping strategies, as shown in the 
above suggestions or studies, however, for the present 
study, . it adopts the classification of coping strategies 
suggested by Folkman & Lazarus (1980). Coping performs two 
major functions; emotion-focused and problem-focused. In 
fact, this classification has been- described as the widely 
used classification (stone, Helder & Schneider, 1988). 
Empirical support for the idea that coping which 
is emotion-focused or problem-focused is reported. Lazarus 
& Folkman (1980) found that both forms of coping were 
represented in over 98% of the stressful encounters reported 
by middle-aged men and women. Another study on college 
students also found that these two coping strategies 
represented 96% of the . . ways college students coped with 
stressful examinations. 
Studies of Folkman et al. (1986a) further 
categorised the emotion-focused .and problem-focused coping 
into eight -coping strategies and they were: 
a. Confrontive coping describes aggressive efforts 
to alter the situation and suggests a degree of 
hostility and risk-taking. 
b. Distancing describes efforts to detach oneself 
and create a positive outlook. 
c. Self-control describes efforts to regulate 
one's own feelings. 
d. S~eking social support de~cribes efforts to seek 




e. Accepting responsibility acknowledges one's own 
role in the problem and trying to put things 
right. 
· :i 
f. Escape-Avoidance describes wishful thinking and 
behavioral efforts to escape or avoid. 
g. Planful problem-solving describes . deliberate 
problem-focused efforts to alter the situation. 
h. positive reappraisal describes efforts to create 
positive meaning by focusing on personal growth. 
By employing the , 'Ways of Coping', Folkman et 
al. (1986a) found significant negative relations among 
appraisal, coping and somatic health status, .which indicated 
that the more the subjects felt at risk then the more they 
coped, and finally the poorer their health became. In 
contra~t, the · greater mastery they felt about the situat'ion ' 
they faced ·, the better their , health would be. Analysis of 
each coping scale revealed significant relationship between 
coping strategy and psychological symptoms. Planful problem-
solving was negatively correlated with psychological · 
symptoms, wheareas confrontive coping was postively 
correlated with symptoms. 
In another study, Folkman et al. (1986b) compared 
a person1s appraisal and coping processes over a variety of· 
stressful encounters. The finding shows that planful 
,. . 
problem-solving was used more , in encounters that people. 
appraised as capable of being changed for the better, 
whereas distancing . was used in encou'nters. that were not 
am~ndable. , The fi~dings also indicated that coping was 
related to the quality of encounter outcomes. Confrontive 
coping and distancing were' associated with outcomes that the 
subject fo.und unsatisfactory, and p:J.anful problem solving 




The above studies show that coping strategies are 
related to some . outc::omes, e. g. psychological symptoms or 
satisfactory results of events. Besides, people may employ 
. different c~ping ·strategies in dif~erent situations. Irt 
fact, the essence of . the theory of coping postulated by 
Lazarus & Folkman emphasized cognitive appraisal of the 
person, primary appraisal is to see whether events .happened . 
will bring harmful effect to the person involved,secondary 
appraisal is to choose among different options of coping 
methods to handle possible stress. Therefqre, coping 
strategies differ among . different people and in different 
situations. 
Employing the abqve 'Ways of Coping', a local 
st~dy by Poon (1989) assessed coping strategies of Form 4 
.. students (10th grade) in Hong Kong.· ·· He reported the 
reliabilities 'of the eight coping scales ranged from .42 to 
control and accepting responsibilty were dropped from his 
analysis while only scales of reliability over o. 60 were 
employed for further analysis. The reliabilities ·resulted 
from Poon's study were all lower than those of Folkmanet · 
, . 
al. (1986a). However, Poon suggested that the · reasons for 
. the low reliabilities of some scales might be . due to the · 
limited life experience of Form 4 students and that they had 
less differentiated coping strategies~ 
When studying relationships among coping . 
strategies, attributional ~.tyle and self concepts ,three . 
major styles of coping were identified and these were termed 
by Poon (1989) as 'planful problem-solving and positive 
reappraisal', 'seeking social support' and 'escape-
avoidance'. His study showed that students who employed 
'planful problem-so~ving and positive reappraisal.' as their 
coping strategy had s~aller self-concept discrepancy. These 
students had better self · perception and higher self 




· resources to cope with stress. On the other hand, female 
students and younger students tended to employ , seeking 
social -support' as their ' coping style. The reason suggested 
by Poon for their style of coping was absence or inadequacy 
of internal coping resources. The 'escape-avoidance' 
strategy was mostly used by students with undesirable 
attributional style and self-concept discrepancy . Students . 
with religious 'beliefs seldom used the coping style of 
'escape-avoidance'. 
In the present. study, coping strategies are 
defined in accordance with the eight coping sub-scales of 
. the 'Ways of coping' (Folkman et.al., 1986a). Coping 
strategies of seconda~y ~ch091 students will be analysed in 
three ' aspects: firstl"y., how students in Hong Kong cope .with 
stressful life experience? Secondly, are there any 
differences between Type A and Type B persons in terms of 
coping strategies? And thirdly, will coping strategies be 




1.FRAMEWORK OF THE STUDY 
The present study explores relationships among 
experiential, 
. with regard 
symptomatic, coping and 
to adolescent stress. 
behavioral aspects · 
In fact, the main 
framework of the present study follows Johnson & Bradlyn's 
remark (1988, p.89) on future studies of life events and 
adjustments of childhood and adolescents. 
"At present, although we do not know all that 
is to know concerning the correlates of child/ 
adolescentiife change, it would seem that it is 
time to go beyond studies that . simply seek to 
determine the relationship between measures of 
life events and adjustment. More likely to advance 
on knowledge in this area are investigations that 
seek to answer more complex questions. A general 
framework for such questions might take the 
following form: What types of life events (e.g., 
daily hassles, pleasures, major life changes 
[positive and negative],events dealing with family, 
school,peer relationships) relate to what . types of 
outcomes (a.g., physic.:a1 health problems, adjustment 
problem~, ehhanced functioning) in individual . 
displaying what types of characteristics (e.g., good 
versus poor social support, internal versus external 
perception of ~ontrol ", Type A-Type B behavioral 
styles), at wh~t age or developmental . level (e.g., . 
early childhood, older childhood, adolescence)?" 
The present study will attempt to find out the 
major positive and . negative 'life ' events of an adolescent 
taking place around his/her family, school and peers. The 
happening of such ~ife events may be -stressful to 
adolescents. stress feeling results in two possible 
outcomes, ways of. coping and stress symptoms. 
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When one experiences stress, one would either try 
to regulate one's stressful emotion ' or to alter the person-
environment relation causing the distress with some coping 
strat.egies. According ' to . Folkman et al. ' (1986a), there are' 
eight types of coping strategies, namely, confrontive 
coping, distancing, self-control, . seeking social support, 
accepting responsibility, escape-avoidance, planful problem- , 
solving and positive reappraisal. Using such 
classifications, this study explores the coping strategies 
of students when they face negative life events. On the 
other hand, stres~ symptoms are manisfestation of stress. 
Employing the General Health Questionnaire, this study 
attempts to find out stress symptoms of students in Hong 
Kong. 
In a local study, Type A behaviour pattern has 
been found to be a dominant behaviour pattern among children 
in Hong Kong (Ma ' & Ma, 1989), this study also tries to 
investigate whether this behaviour pattern also exists among 
' adolescents'. 
Furthermore, the relationship between life events " 
and stress is alsci an area of investigation. It is seen from 
the literature review that life changes relate to stress. 
People who experience more life changes tend to report 
higher stress. This ·, study tries to see whether this 
relationship between ' life events and stress also ' 'exists. 
Moreover, effective wa.ys of., coping may reduce the stress ' 
feeling. People feel less stressful if they know how to deal 
with stressful situations. Hence, this study also explores 
whether some specific coping strategies are related to 
stress reported by stUdents in Hong Korig. In addition, Type 
A and Type B persons are found to differ in their responses 
to stress. They may also differ in their coping ,strategies 
when th~y face negative life events. These relationships are 
areas of in,vestigation in ,the present study . 
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To conclude, this study attempts to explore life 
events, stress, coping strategies, stress symptoms, Type A/B 
behaviour pattern of secondary school students in Hong Kong. 
Besides, the relationship is studied b~tween life events and 
stress, coping ' strategies and stress, Type A/B behaviour 
pattern and stress, Type A/B behaviour pattern and coping 
strategies. 
2.DEFINITION OF TERMS 
a. Life Events: Life events are defined as major events that 
happen in the life of a - person that may have an impact on 
him/her. The Life Events ,Checklist( Johnson & McCutcheon, 
1980} has been devised to measure the ,life stress 
experienced by adolescents. The events listed in the 
checklist attempt to cover the whole range of events 
experienced by adolescents. In this study, the modified Life 
Events Checklist which is adopted from that of Johnson & 
McCutcheon (1980) will be used for secondary school students 
in Hong Kong. 
b. stress: stress is a negative feeling experienced when 
facing life changes. ' In this study, stress is assessed by 
the General Health Questionnaire (Goldberg, 1972). , A high 
General Health Questionnaire score indicates high stress. 
c. Type A/B behaviour 'pattern: Type A/B behaviour pattern is 
manifested in ways people behave in daily life. Type A and 
Type B behaviour patterns are assessed by the Type A 
Questionnaire (Cooper et al. 1988)~ 
d. Coping strategies: . Coping strategies are · methods that 
people use when they experience stress. In this study, eight 
coping strategies as classified by F,olkman et al. (1986a) 




3. NULL HYPOTHESES 
a. There is no signiricant correlation between life events ' 
and stress experienced by secondary school students in Hong 
Kong. 
b. There is no significant difference between-- students of 
Type A behaviour pattern and TypeB behaviour -pattern on 
stress reported. 
c. , There is no significant difference between students of 
Type A behaviour pattern and Type B behaviour pattern ' on 
·their coping strategies when , they face negative life events. 
d. There is no ' significant correlation among the eight .ways 
of coping and stress reported by secondary school students 
in Hong Kong. 
e. The~e is no significant difference among' family, school 
and peers as sources of stress to secondary school students 
in Horig Kong. 
4.SAMPLE 
The sample ' for the present , study is , Form 6 
students. They are between 17 ,to 19 years old,that is in 
the period of la'te adolescence. Although they survived the 
keen competition in getting a place for themselves in Form 
6, they may also have lots of life change bothering them. 




a. They have more life experience which has 
positive or negative influence oh them than lower · form 
students. 
b. Since they are more mature than lower form 
students, they may have better self- understanding which can 
help them to interpret the questions of the tests battery 
correctly and report their feelings more accurately. 
c. They should have less difficulties than lower 
form students in responding to over 100 questions in the 
test battery. 
To minimize the effect of intervening variables 
such as socio-economic status of the students and academic 
abilities, stratified random sampling is employed in the · 
selection of schools. There are 493 seco·ndary schools in 
Hong Kong of which 350 are government and aided schools, 143 
are private schools ( Hong Kong Monthly Digest of 
statistics - ,Feb., 1990). Of these two types of schools, 
seven percent ·was randomly drawn from · each type to serve as 
sample, that is, 24 from the government and aided schools 
and 10 from the private schools. The size of sample was 760 
Form 6 students. 
5. INSTRUMENTS 
A. Life Events Checklist 
·(Johnson & McCutcheon, 1980, Modified, Appendix A) 
The Life ~vents Checklist (Johnson & McCutcheon, 
1980) is a non-life · change unit measure which ·measures life 
stress. It is . sui table for use with older children and 




of a listing of 46 events but with the provision for 
respondents to add to the list. Respondents are asked to 
check from the list or provide additional events which have 
happened to them during the past year. For each event that ' 
had happened, they are required to classify , the nature of 
event as 'good' or 'bad' and provide a rating along a 
likert scale (from 0 to '3 representing no effect, some 
effect, moderate ' effect and great effect respectively). The 
Life Events Checklist (LEC) yields three scores: a positive 
life change score, a negative life change score and a total 
life change score. The positive life change score is derived 
by summing up the , impact rating of good events. The negative 
life change score is derived by summing up the impact rating 
of bad events. The total life change score is the total 
impact rating of both good and bad events. 
Reliability of Life Events Checklist 'is 
acceptable. Brand & Johnson (1982) administered test-retest 
after a two~week interval. Using the simple unit rating 
procedure, they found test-retest correlations for positive 
and negative life change scores were .69 (p < .001) and .72 
(p < '.001), respectively. By using the standard impact 
rating procedur~, test-retest correlations were .71 (p 
<.001) and .66 (p < .OO~) for positive and negative change 
scores respectively. The results show that there is adequate 
, " 
reliability displayed by the Life Events Checklist (Johnson, 
1986). 
Validity of ' the Life Events Checklist ,is also 
reported. Life change score, especially the negative life 
change score, is found to correlate with measurements of 
physical and psychological problems. 'For example, Gad & 
Johnson (1980) found significant correlation between 
negative life'change score and other variables such as 
visits to doctor during the previous year, reports of 





visits to the school counsellor, reports of personal 
problems, and difficulty in ~oping ' with personal problems. 
Johnson and McCutcheon (1980) also found significant 
correlation between negative life change and psychological ' 
variables like depression, anxiety, emotional maladjustment, 
'and external locus of control ' orientat~on. 
The instrument used to measure life stress of 
secondary school students in Hong Kong in the present study 
is a modification of the Life Events Checklist (Johnson & 
Mccutcheon, 1980; Appendix B). The following items are 
dropped from the original Checklist because of cultural 
difference. 
Item No. Item 
24 male: girlfriend getting pregnant 
25 female: getting pregnant 
28 getting your own car 
-38 male: girlfriend having abortion 
39 female: getting abortion 
40 getting put into jail 
Items 24, 2,5, 38, 39 are dropped because pregnancy 
or abortion seldom happens to Form 6 students. Pre-marital 
, sex is frowned upon. If such events ~o happen, students are 
required to discontinue from ,their studies since pre-marital 
pregnancy and abortion are still taboo in Hong Kong and 
therefore they are to be kept absolutely secret. Item 28 is 
dropped because it is rare for a student in Hong Kong to own 
his/her own car except his/her family is' very rich, besides, 




and that makes" it impossible for most students to get a 
driving license. Item 40 is discarded because a student must 
have committed a very serious criminal offence that makes 
him/her go to j ail. In this case, this , stud·ent is certainly ' 
required to discontinue from his/her studies. 
Two items concerning full-time employment (item 26 
& 32 of the original checklist) are changed to · 'getting a 
part-time job' and 'losing a part-time job' in the present 
checklist , since students in Hong Kong are not allowed to 
hold a ' full-time job. 
Six new items are added to the checklist because 
of their common occurrence as major life events in secondary 
school students in Hong Kong. Emigration decision of the 
family (item 41 , to 44) is asked ' because this is a common 
problem facing Hong Kong students today. The 1997 issue has 
made emigration to other countries not an uncommon 
phenomenon. The family decision to emigrate or not-to-
emigrate may have immense effect on adolescents and may 
bring stressful feeling. Items 45 and 46 ask whether 
academic performance fulfills parental expectation since 
many students reported their worries over academic 
achievement and parental ' expectation (Ma & Ma, 1989a). 
B.Type A Questionnaire (co<?per et al., 1988, Appendix ' C) 
This study employs the Type A Questionnaire 
(Cooper et al.,1988). The questionnaire consists of 14 items 
on how an individual. behaves in hiS/her everyday life under 
certain circumstances. Respondents are asked to rate their 





The total score for . Type A Questionnaire is 
derived by summing up all th~ numbers on the 11-point scale 
which the respondent chooses. The highest score is 154 which 
indicates the ,maximum Type A behaviour pattern. Eighty-four 
is an average . score. -Anyone with a score above that is 
incl.ined towards Type A behaviour, .. while a score below that 
is Type B behavior (Cooper 'et al. 1988). 
The Chinese version of Type A Questionnaire used 
in the present study was translated by Ma & Ma (1989). They 
found' that Type A behavior was quite prominent among Hong 
Kong children and parents. The mean scores were 88.47 (S.D . 
. 19.48) and 87.38 (S.D. = 18.66) for children and parents 
respectively. Around 60% of parents and children showed 
Type A behaviour pattern (Ma & Ma 19,90). 
c. General Health Questionnaire (GHQ-12) 
( Goldberg, 1972 Appendix D) 
The General Health Qu.estionnaire was described by 
Banks (1983) as -a widely uS'ed instrument to detect and 
estimate ·· non-psychotic psychiatr-ic illness. There .are 
different versions (e.g., 60-, 30-, 28-, 20-, and 12-
items)all of which have undergone succes~ful validation 
(Goldberg, 1972, 1978; Goldberg & Hillier, -1979). The . 
General Health .Questionnaire is one of the ' instruments to . 
measure stress. For, e'xample, Fanshawe (1989) used GHQ-12 to 
measure stress of adolescents in Australia. Shek (1987) used 
" GHQ-30to assess psychological morbidity of secondary school 
students in Hong Kong. This study uses the GHQ-12 to measure 
stress of students. 
The GHQ-12' has been ' demonstrated to ' have high 




' ( e.g. Banks, 1983; , Banks et al., 1980) in non-clinical 
setting. The twelve ,questions in the GHQ-12 ask information 
from respondents ' about stress-related behaviours such as 
losing sleep by over-worrying, wondering ,whether one is 
playing a useful part in things, feeling constantly under 
strain, and feeling uhhappy and depressed. 
There are two scorin,g methods for- the General 
Health Questionnaire, the GHQ-method · and Likert-method. For 
the four answers (i.e. a,b,c,d) of the twelve questions, 
they , are given weights of 0 , 0 , 1, 1 in the GHQ-method and 
0,1,2,3 in the Likert-method. The total score is derived by 
summing up the weights on each of the twelve questions. 
Higher score mea~s ' higher stress level. Compar ing the two 
scoring methods, Bank et al. (1980) suggested that the 
Likert-methodis more appropriate for correlational analyses 
and inter-group comparisons and the GHQ-method is used to 
discriminate between 'abnormal cases' and 'normal' in 
measuring psychological morbidity. since the present study 
concerns inter-group comparisons and correlational analyses, 
the Likert-method is adopted as the scoring method. 
D. Ways of copinq (Folkman et al., 1986a, Appendix E) 
'Ways of Coping' (Folkman et al., 1986a) is, used to 
assess the coping strategies of students in the present -
' study. In this instrument, there are 50 questions which , 
describe abroad range of cognitive and behavioral 
strategies people use to manage internal and/or external 
demands in specific stressful encounters. Respondents are 
asked to rate their coping strategies when they face certain 
situations along a likert scale (0 = does not apply or not 





Factor analysis of the 50 questions in the 'Ways 
of Coping' shows a cluster o~ eight coping strategies. They 
are: confrontive coping, distancing, self-control, seeking 
social support, accepting responsibility, " escape-avoidance,' 
• ( I -
planful problem-solving, and positiye " reappraisal (for a 
description of the content, please refer to literature , 
review section 6). The alpha reliabilities of each scale 
range from 0.61 to 0.79 (median alpha .70) which are 
reported "to be satisfactory (Folkman et al., 1986a). 
The scale yields 8 scores, one for each coping 
strategy. Scoring is by summing up ratings of all questions 
belonging to each coping strategy and then averaging. 
The' Chinese version used ,in the present study is 
adapted from Poon (1989) who translated the 'Ways of Coping' 
and administered it to 20 classes of Form 4 students. The 
instrument had been back-translated into English to ensure 
proper Chinese translation. Since there is no standard 
instruction for the 'Ways of ~oping', the researcher asked 
the respondents to answer according to situations as 
suggested. For example, in ' the study of Folkman et al. 
(1986b), subj ects were " asked to select their coping 
strategies according to five situations, e.g. self-esteem 'at' 
stake, loss of respect for someone else, harm to own 
physical health, etc. Poon(1989) asked students how they 
. " , 
coped regarding failure " experience. In the present"" study, 
stUdents are asked " to resp~,nd by "" imagining their ways of ," 
coping in stressful life events. 






step 1: pilot study 
A pilot study was carried out. in ~ovember, 1990 to 
a class of Form ·· 6 students to check the suitability of the 
,test battery which consists · of four instruments • The 
purposes of the pilot study are: 
a) To see whether Form 6 students have difficulties in 
understa~ding and doing the test battery. 
b) To see if the self-explanatory instruction of the 
test battery is clear. 
c) To check the reliabilities of the instruments used in 
the study. 
The sample for the pilot study was one class of 28 
(22 male, 6 female) Form 6 students. The results of the 
pilot study showed that Form 6 students did not have problem' 
in understanding and answering . the questionnaires. 
Instructions were clear and th·ey . could fill out the 
questionnaires in around •. 25 , minutes. Few questions were 
raised concerning the questionnaires during the pilot study. 
The data collected from the pilot study ' were 
analysed in the computer using . SPSS release 2.2 statistical 
package. The reliability coefficients (Cronbach'salpha) for 
the four instruments are shown in Table 2. 
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Table 2 
Reliability Coefficients of the 
Four Instruments in the pilot study (N=28) 
Instrument Alpha standard Item Alpha 
---------------~------------------------------~-------------
Life Events Checklist (Modif,ied) .60 .65 
Type A Questionnaire .40 .49 
General Health Questionnaire .76 .75 
Ways of Coping .82 .83 
. ---------------------------------------------------~---~----
Satisfactory ·reliab..i.litl' ... : C?o~fficients were found' 
for three instruments, . namely, · Life Events Checklist 
(modified), General Health Questionnaire, and . Ways. of 
Coping. Type A Questionnaire showed rel~tively low 
reliability coefficient, how_~ver " this may be due to uneven , 
distribution of Type A and Type B behaviour patterns. 
Twenty-one out of 28 students were classified as having Type 
A behaviour pattern and only 7 students were of Type B. The 
m~an Type A score was 91.75 which was even higher than the 
findings in the study of Ma & Ma (1989). The questions of 
the Type A Questionnaire were not reworded or changed 
despite the low reliability so as to enable comparison with 




step 2 : The study 
In January, 1991, letters were sent to principals , 
of the randomly selected schools to request them to 
participate in the study. For schools which agreed to 
participate, questionnaires were administered to one class , 
of Form six students either by their own teacher or a 
' research assistant. There was a ' self-explanatory instruction 
which assured students that the questionnaire was not a test 
and all their answers were kept strictly confidential. This 
instruction helped to reduce test anxiety as well as 
encourage honest response. Data collection was completed by 
March, 1991. 
7.DATA ANALYSIS 
separate scores were calculated for the four 
instiuments. For the modified Life Events Checklist, a 
positive life change , score was calculated by summing up the 
impact ' rating of the : events perceived as good events' and a 
negative life change score was derived by summing up that of 
the events perceive~ as bad events by each ~tudent. A total 
, life change score was computed by adding the impact rating 
of both good and bad events ~xperienced by each student. 
For the Type A Questionnaire, a ' total score on the 
rating scales was 'added for each student. As suggested by 
Co'oper , et al.· (1988) , , 84 was used as 'the cut-off point to 
determine the Type A/B behaviour patterns. If the total 
score of , a student was above 84, the student W9uld be 
'categorized as having Type A behaviour while , that below 84 
was having ' .Type B behaviour pattern. 
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Thirdly, the score derived from the General Health 
Questionnaire , was computed by adding the total scores 
obtained from the Likert scale. This score is served as an 
index for the stress level of each student. The higher the 
score,the higher the stress level is. 
For Ways of Coping, average scores for each coping 
strategy was cOl1lputed by averaging the rating_' belonging to 
same scales. · There were eight scores on coping strategies 
for each student. 
For further analysis, percentage distribution was 
used as a statistical technique for three variables, life 
events, Type A/Bbehaviour pattern, and stress ' symptoms. 
Percentage distributions of life. events 'with regard to 
family, school, and peers are computed to assess which 
source, whether family, school or peers , constitutes the 
major source of stress to secondary school students in Hong 
Kong. Besides, percentage distributions of stress symptoms 
experience~ from the GHQ-12 can also tell us which stress 
symptoms are frequently reported by secondary school 
stUdents in Hong Kong. On the other hand, the percentages of 
'students categorized as Type A or Type B pattern would be 
compared with the percentages reported by Ma & Ma (1990) so 
as to see whether Type A behaviour pattern is also dominant 
among adolescents in Hong Kong. 
Tq assess the relationship between life events and 
stress, Pearson product moment correlation was used to see 
whether more life change is related to more stress reported. 
Besides, separate correlations were also computed for 
positive and negative life change scores with stress scores 
on the GHQ-12. This would show the difference, between 
negative life change ,and positive life cha,nge on stress 
reported. 
60 
Concerning the question whether Type A/B behaviour 
patterns have impact on the ~tress experienced and the ways 
of cop~ng,analysis of variance (ANOVA) was employed to see 
if there were any significant differences between students 
of Type A and Type B behaviour pattern on stress experienced 
and their ways of coping. 
To address the question whether ways -of coping are 
related to stress experienced, multiple regression was used 
to show · the correlations among coping strategies and the 
stress scores derived from the GHQ-12 • This · can show · us 
whether certain coping strategies are correlated with higher 
stress. 
In summary, percentage distribution, correlation, 
analysis of variance, multiple' regression were the 





CHAPTER FOUR , 
RESULTS AND DISCUSSION 
1. CHARACTERISTICS OF THE SAMPLE IN THE MAIN STUDY 
Ten private schools and twenty-four gov,ernment and 
aided schools were stratified randomly selected and , they 
represented 7% of the total for both categories of schools 
in Hong Kong. Of the 782 returned questionnaires, 22 which 
had either incomplete or unreasonable answers were 
discarded, and 760 , questionnaires were input into the 
computer and analysed. 
The age of the sample ranged from 17 to 19 and the 
mean age was 18.04. The average class size was 22. Table 3 
shows the distribution of male and female students by sex 
and schooL types. Students of government and aided 'schools 
constituted 71.4% and private schools made up of 28.6% of 
the total sample. The 'percentages of male and ' female -
students were 45.3 and 54.7 respectively. These figures ' 
reflect the general distribution of male and female students 
in Form six level. According to the ' Education Department 
(1990), ' the percentages of male and female Form six students 




- Table 3 
Distribution of students 



























Table 4 shows the distribution of students by sex 
and streams of study, with a majority taking Arts and 
Science streams (41.7% and 47.2% respectively). The 
percentages of female and , male students taking the Arts 
stream was 79. 9 and 20. 1 respectively. However, for the 
Science stream, male students were the majority. Students of ' 
Arts- and Science streams made up of 88.9% of the total 
sample.. The other 11 .. 1% were- students of commercial stream 
,or other sUbject - combinations. The above data reflect the ' 
general streams of study of secondary education in Hong 
Kong. ' According to the ~ annual report of Hong Kon~ 
Examination Authority (1990), the percentage of female 
stUdents taking Arts subject examinations was more than that 
of male stUdents wheareas an opposite trend was found for 
'ina-le" students taking the Science subject -examinations. The 
present results also reve~l the same picture as the general 
situation concerning streams of study of secondary' school 





Distribution of students 




Arts 64 20.1 
Science 257 71.6 
Commerce 17 27.5 
other 6 27.3 
Female 












Total 344 45.3 416 54.7 760 100 
Types of housing and total family income are 
general indicators of socio-e.conomic status. ' Data col·lected 
in these aspects - reveal that - the. sample did not_ belong to a 
particular social class. Among the sample, 45.5% lived in 
public housing and a~d 47~ in private housing. Around 34% 
of the sample had total ·fami.ly income ranging from $10, 000 
to $15,000 and 32.5% ' reported the income ranging between 
$5,000 to $10,000 per month; ' both of them made up 66.8% of 
the total sample. As 45% and 54% of the total population 
live in public and private housing respectively ( Hong Kong, 
1990 ), and the total family income range of the present 
sample was not of high or low income group, it can be 
inferred_ that the sample was fairly representative of the 
total popul~tion in socio-economic status. 
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The above characteristics concerning sex 
distribution, streams o~ study, socio-economic status of the 
sample show that they corresponded to ', the general attributes 
of Form 6 · students in Hong Kong, therefore, the present 
sample is on the whole representative of Form 6 students in 
HonqKong. The results gathered could lead to certain degree 
of generalization to the total population of Hong Kong Form 
6 students. 
2. RELIABILITIES OF INSTRUMENTS 
Reliability coefficients of three out of four 
instruments used (Life Events Checklist, General Health 
Questionnaire and Ways of coping) were found to be 
satisfactory in the .pilot study. Although Type A 
Questionnaire had relatively low reliability ,in the pilot 
study, with more sample in the main study, its standard item 
alpha reliability coefficient had improved from 0.49 to 
0.67. B~esides, the reliability ' coefficients of the Life 
Events Checklist (modified) also moved upward from 0.65 to 
0.71 and that for the' General Hea~th Questionnaire from 0.75 
·to 0.80. Only 'Ways of Coping' showed a slight decline from 
0.83 to 0.78 in the standard item alpha reliability '· 
' coefficient in the main study. Table 5 shows the reliability 
coefficients of the four instruments in the main study which 







Reliability Coefficients of the 
Four Instruments in the main study (N=760) 
Instrument 
Life Events Checklist 
(modified) 
Type A Questionnaire , 
General He~lth Questionnaire 
Ways of Coping 





The standard item alpha reliability coefficient of 
the Life Events Checklist (modified) was 0.71. This is close 
to the test-retest correlations which ranged from O. 69 to 
O. 72 reported for the Life " Event Checklist by Johnson & 
, McCutcheon (1980). Type A Questionnaire had a reliability of 
0.67 and it was also satisfactory. The present findings also 
reveal a high level of reliability for General Health 
Questionnaire (GHQ-12) with both the alpha and standard item ' 
alpha coefficients being 0.80 which are the highest among 
the four instruments. For Ways of Coping, the alpha 
reliability for the scale was 0.78 which is higher than the 
alpha of 0.70 reported by Folkman et al. (1986a). This 
shows that Form 6 ,stUdents responded well to the scale 
better than Form 4 , students as revealed in Poon (1989)'s 
study since they had better self. understanding ' and were more 




As from the above findings in the reliability 
coefficients of the instruments, it can be concluded that 
each instrument had relatively hig~ internal consistency and 
that made them acceptable . instruments to be used in the 
present study. 
3. MAJOR LIFE EVENTS HAPPENED TO FORM 6 STUDENTS 
There are some life events which were experienced 
more frequently than the others by Form 6 students in Hong 
Kong. Table 6 . 'lists the occurrence of ' common life events 
experienced by 25% or more of the sample of Form 6 stUdents 
in .a descending order. 
As ·from Table 6, eight out of fourteen significant 
life events experienced by 25% or more . of the sample were 
related to '- family, four events were related to school and 
two concerned with peers. The · following is an account ,of 
these events. 
A. - Events. related to Family 
a. Parents' expectation over academic achievement 
Parents' exp'ectation over academic achievement was 
the most frequent significant life event among other family 
life events as perceived ', by Form 6 stUdents. About 55% of 
the sample expressed that their ' academic achievement could · 
not fulfill .parental expectation. This result is comparable 





. Events experienced by 25% or 
more of Form 6 students 
--------~-----------------------------------------~----------
Event 
1. Joining a new club 
2. Academic achievement not 
fulfilling parental expectation 
3. Making failing grades on 
report card 
4. Trouble with brother or sister 
5. Changing to new school 
6. Decrease in agrument with 
parents 
7. Parents decide not to emigrate 
8. Change in parents' financial 
status 
9·. Parents not yet decide to 
emigrate 











11. My academic achievement fulfilling 26.8 
parental expectation 
12. Trouble with classmates 
13. Increased absence of parents 
from home 




















s: events related to School 
F: events related to Family 
- P: events related to Peers 
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studied worried that their academic achievement could not 
~eet parental expectation. It shows that meeting parental 
expectation over academic achievement is difficult in Hong 
-Kong, as perceived by students. However, since only less 
than one-third of Form 5 graduates can get a seat in Form 6, 
- Form 6 students can ,be regarded as achievers academically 
since they had already passed the Hong Kong certificate in,_ 
Education and their results were good enough for them to be 
admitted into Form six education. Thus there was 26.8% of 
the present sample who regarded their academic achievement 
fulfilled parental expectation despite the high percentage 
(55%) claiming that they could not fulfill - their parents' 
expecta tion . -
Altogether nearly 82% of the sample regarded 
whether or not their academic achievement fulfilled parental 
expectation as significant life events. This shows that 
students in Hong Kong are anxious over their academic 
performance and as a consequence, it certainly leads to a 
considerable degree of stress. 
b. Trouble with brothers and sisters 
. Around 43% - ~orm 6 students reported they _ had 
troub~e with their ' brothers or: sisters. This -percentage is 
even higher than 'trouble with classmates' which happened 
to 25% of the sample. It seems that quite a number of 
students had difficult~es over inter-personal relationships. 
This may reflect the need for counselling in th'is aspect. 
c. Family decision over emigr~tion 
The uncertainty over future political system has 
made emigration a common pheriome-non in th~ - Hong Kong 




would be 46,000 people who would emigrate in 1989 and the 
figure would soar up in the <, coming years , to emigrate or 
not would be a family issue for quite a number of families 
(Hong Kong, 1990). In the . present study, students in Hong 
Kong also felt that decision over emigration issue being 
significant, life events to them. Around 33% students said 
their parents decided not to emigrate and 31% ' not yet · 
decided to emigrate '. However, as the emigration decision 
mainly rests upon parents, it may amount to a sense of 
uncertainty over their future among students in Hong Kong. 
Of course, uncertainty may have a stressful impact on 
st.udents. 
d. Relationship with parents 
Nearly 39% of students reported that there was 
decrease in argument with parents. This may show that the 
stage of rejecting parents' decisions in early adolescence 
has passed - and compromises have already been established 
between parents in late adolescence. On the other hand, 
working parents are common in Hong Kong. Therefore, there 
was around 25% of students who reported there was increased 
absen"ce of parents from homes,. 
B. Events related to School 
a. Joining a new club 
Although events rel~ted to s6hool did not happen 
as much as family events to students, 'joining a new club in 
school~ was the top ' among the events experienced by students. 
Extra-curricular activities were usually made compulsory for 




to find that around 67% of students joined a new club in 
school. 
b. Making failing grades on report card 
A high percentage ' (49.5%) of students disclosed 
'making failing grades on , report card'. This is usual 
because tests and examinations are frequent for students in 
Hong Kong. It is very difficult for a student to have the 
passing grade all the time. Definitely, stress feeling is 
inevitable when one finds a failing grade on one's report 
cqrd. 
c. Change to new school 
'Change to new school' also happened to around 40% 
of students. It is common for Form 5 graduates to seek new 
schools for their Form six education if their schools did 
not have Form six level or their public examination results 
of Hong Kong certificate in Education did not enable them to 
pass the entrance requirements of their ' mother schools. 
Nevertheless, 'change to new school' would , mean that 
"adjustments ' had to be made to new teachers, 'classmates, 
schooL regulations, and the school atmosphere. Failure to 
adjust to , the new academic environment will resul t in 
stress. 
d. Making an athletic team 
'Making an athletic team' was reported by 25% of 
the Form 6 students. This shows that quite a number of 
students were involved in athletic activities beside their 
studies. ' In fact, ' schools in Hong Kong also place great 
emphasis on physical education which is compulsory for mo'st 
Form 6 students. 
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c. Events related to Peers 
a. Losing a close friend 
It has been found that fri~ndship was the most 
important value adole.scents treasured . (Lau, 1989), 'losing 
a close friend' is of course stressful. Around 28% of Form 6 · 
students reported that they had lost their close friend. 
This seems to be a usual phenomenon because of two reasons. 
First, change of school and academic environment might put a 
distance to the established peer relationship in former 
schools. Their close friend might not be able to pursue Form 
six education in the same schools. Second, their close 
friend may pursue studies overseas because of limited places 
in Form six education or some of them emigrate with their 
families. It was disclosed by some students that they felt 
very sad after their friend (boyfriend/girlfriend) left Hong 
Kong. This certainly has a stressful influence on students 
who experienced such a event. 
b. Trouble with classmates 
Twenty-five percent of students reported that they 
had trouble with their classmates. -This also relates to 
change of school becaus-e new classmates in Form six 
education were new acquaintance to those who had changed 
school and therefore relationship with new classmates had to 
be established. However, competition in academic performance 
or other areas · might lead to strain over their 
relationships. Thus, about one-fourth of the students 
reported they had trouble with their classmates. 
The above · -is a report of the nature of frequent 
events -experienced · by ' Form - 6 students in Hong Kong. - It 
reveals _that the frequent source of _. events relat.es to family 




variance (ANOVA) shows that there were significant 
differences among family, sch?ol and peer as sources of life 




Life Event 33.90 
Score 
Ta'ble 7 
Differences among Sources 
of Life Events 
df P Duncan Comparison 
of the Means 
3 0.001 School Family Peer Individual 
0.33 0.27 0.22 0.18 
(0.22) (0.24) (0.29) (0.29) 
-------------------------------------------------------------~-------------
a. The mean of each source was computed by averaging the 
total score . obtained from the same source with the 
number of items related to that source. 
It was found that events related to school were 
experienced significantly more than events associated with 
family, peer and individual by students. , Family events 
ranked second in terms of source of life events while peer 
events the third. ' The result that school constitutes the 
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major source of life events to secondary school students is 
not astonishing since most students spend · at least eight 
hours -a day in school, thus events related to school 
naturally make up the most frequent source of life events to 
students. It was found that the highest percentage of life 
event experienced by . students was " joining a new club' in 
school. 'Making failing grade on report card' was also . 
experienced by nearly 50% of the sample. Besides, 'change to · 
new school', 'trouble with ·classmate' and 'making an 
atheletic team' also happened to . quite a number of students. 
The mean · score for family events was 0.27 which 
was the second important source of life events .for Form 6 
students. EveOnts related to peer was . the third important 
source while events on individual- basis such as personal 
illness or getting/ losing part-time j ob the last in 
importance. As life events relate to stress experienced, it 
implies that the important sources of stress for secondary 
school students, in descending order, were school, family, 
peer and individual. The present findings support the 
writer' s proposition that important sourcoes of , stress among 
students in Hong Kong come from school , family and peer 
aspects. Besides, this result also rej ects the null 
. hypothes·is that there -was no ·significant difference ·among 
family, school and peer as sources of stress to secondary 
school studen~s in Hong Kong. School was found to be the 
most significant source of life events, then family, peer 
and the last is individual. · 
Concerning the degree of life change, Table 8 
shows the means and standard deviations of the scores of 
total, positive . and negative life ·changes derived from the 




Means and Standard Deviations of 
Modified Life Events Checklist Scores 
---------------------------------------------------------------







.Total life change 
positive life change 




















Numbers in the top rows are means; number in ·the bottom rows 
are standard deviations. 
The average score for total life change was 14.01 • . 
Female students had a higher total life change score as well 
.as negative life change score than ' male students. The 
average score for positive life change was 7.05 and there 
. . 
was no big difference betw~en ' male . and . female students. 
Female students reported higher , negative life ' change and 
total change than male students, this ' reveals that female 
students might perceive events as more negative than male 
students. Stress is found to be 'related to life change, 
especially ' negative ~ife change. As female students inclined 
. to experience more negative life change, they ' would have a · 
higher degree of stre~s than ma1e students. 
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The average scores of total, positive and negative 
life change obtained in the present study were higher than 
those scores reported as normative data by 5eigel & Leitch 
(1980) ' who found the mean total life change score was 12.34 
among 213 subjects. The positive and negative life change 
scores were 6.88 (5.D=5.74) and 5.46 . (5.D.=5.51) 
respectively. It shows that there are higher life changes 
among Hong Kong .students. 
,4. STRES'S SYMPTOMS EXPERIENCED BY FORM 6 STUDENTS 
General Health Questionnaire was used to assess 
. stress symptoms of Form 6 students in Hong Kong. The 
percentages of responses to the twelve items in the General 
Health Questionnaire are listed in Table 9. 
The results of the present study reveal that a 
high percentage of students expressed recent occurrence of 
problems listed in Table 9. There were 65.4% of them felt 
under strain; 48.·9% could not .concentrate and 45.2% felt 
unhappy and depressed, 38.0% could not overcome 
difficulties, '32.1% lost confidence, and 31.9% felt not 
feeling happy, 28.1% not enjoying activities, 26.3% lost 
sleep and 25.5% felt not playing a useful part in things. 
An examination of the nature of these items show 
th~t "they are mainly stress ~elated, for example, lost 
sleep, felt under st~ain, unhappy and depressed are overt 
stress symptoms. Only three items in the GHQ-12 were not 
endorsed by over 25% of the students and they were: ' could 
not make · decision', 'could not face . problems' and ' felt 
worthless!. Sameas5hek (1987)'s finding, although stress 








Item o 1 2 3 
'---------------------------------------------------------------
1. Felt, under strain 18.2 16.4 44.7 20.7* 
2. Could not concentrate 16.1 35.0 35.3 13.6* 
3. Unhappy and depressed 37.0 17.8 35.6 9 .. 6* 
" 
4. Could not overcome 35.8 26.2 31.3 6.7* 
difficulti(as 
5. Lost confidence , 49.3 18.6 26.3 5.8* 
: 
6~ Not feeling happy 18.6 49.5 24.9 7.0* 
7. Not , enjoying activities 21.1 50.8 21.4 6.7* 
8. Lost sleep 60.1 13.6 21.2 5.1* 
9. Not playing a useful 18.2 56'.3 20.4 5.1* 
part 
10. Could not face pro~lems 19.2 59.1 19.5 2.2 
, 11. Felt worthless 62.9 16.6 15.9 4.6 
12. Could not make decision 22.6 62.8 13.3 1.3 
, , 
-----------~------~-------------------------------------------~-
* items 'endorsed by a .high :proportion of subjects (over 25%) 
in the pathological direction. 
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Hong Kong, particular difficulties were not encountered by 
students in making decision, facing problems and students' 
perception of their worth. 
Main stress symptoms that were experienced by 
a majority of the sample are reported below. 
'Fel t under strain' ranked the top among other 
.. stress symptoms and was experienced by 65% of the sample. 
Shek (1987) also found this as the most frequent stress 
symptom reported by Form 1 to Form 5 students. Both the 
present result and Shek's finding reveal that students in 
Hong Kong are under constant stress and this should warrant 
the attention of education practitioners and school 
counsellors to find out the reasons · as well as methods to 
reduce the stressful feeling of students. 
Around 48% Form 6 students expressed that they 
could not concentrate. This was also a common problem 
reported by stUdents who had difficulties in their studies. 
This shows that Form 6 s~udents were under high stress due 
to academic demand. Not able to concentrate on their studies 
is a usual problem faced by students in Hong Kong and thi~ 
was seen to be a very significant problem among Form 6 
'students who were preparing for their internal examinations 
as well as local and foreign external examinations, such as 
the Hong Kong Advanced Level (HKAL) Examination, the Hong 
Kong Higher Level (HKHL) Examination and the General 
certificate Examinatio~ (GCE) ~ 
This finding is comparable to the result found for 
pre-university Singapore adolescents , who also reported 
lacking c 'oncentration ' and mental exhaustion as stress 
symptoms (Thomas, 1987). 
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Obvious stress symptom of being 'unhappy and 
depressed' was experienced by 45% of the sample. Similar to 
\ 
this, quite a high percentage (38%) of students reported 
that they could not overcome difficulties. These imply that 
students in Hong Kong need help facing difficulties. · In 
addition, 32% of students disclosed that- they . lost 
confidence and they were not feeling happy. 
The findings of the present study obviously show 
that many Form 6 students experienced stress. In fact, a 
comparison of the present findings with Shek's results shows 
that Form 6 students experienced a higher stress level than 
Form 1 to Form 5 students. The items listed below are the 
stress symptoms wit~ higher percentages (increased 
percentages are in bracket) 'for the present study. 
a. could not concentrate (22.7%) 
b. felt under strain (9.4%) 
c. not playing a useful part (4.2%) 
d. not feeling happy . (2.1%) 
e. lost sleep (2 . 0%) 
f. unhappy and depressed (0.7%) 
The present . findings show that most Form 6 
students are experiencing some sort of stress symptoms. This 
should warrant the attention of counsellors or teachers who 
are concerned with mental health of their students. 
·. Compared with the stress level reported by 
Australian students (Fanshawe, 1989), the mean 'score of Hong 
Kong students was 13.01 (S.D. = 5.90) which was nearly the 
same as the mean ' score of , 13.02 assessed also by GHQ-12 for 
the Australian students. The mean stress score of male 
students was 13.12 -(S.D. = 6.19) while that for females was 




students was found to be higher than that of Australian male 
students (mean score - 12.42) while female students in 
Australia (mean score - 13.62) reported higher stress than 
Hong Kong females. Bank's mean GHQ-12 scores found for. 
British unemployed adolescents (Bank & Jackson, 1982; Bank, 
et al., 1980) was 13.89 which was used to indicate high 
stress level. The me'an score · for Hong Kong students was 
quite close to ~he mean score of the unemployed and this 
reveals that students in Hong Kong were having a high stress 
level. 
5. TYPE A/B BEHAVIOUR PATTERN OF FORM 6 STUDENTS 
There were more students who showed Type A 
behaviour pattern among Form 6 students in Hong Kong. 
Students of Type A behaviour pattern constituted 63% of the 
sample while the other 37% were students of Type B behaviour 
pattern. The mean score for Type A Questionnaire found for 
Form 6 students was 88.64 (S.0.=14.60) which was higher than 
the cutting point of 84 used to differentiate Type A or Typ~ 
B behaviour pattern by Cooper et al. (1988) and was also . 
higher than .the mean · scores · found for both parents (mean 
score was 87.38, ·S .-0=18.66) and children . (mean score was 
88.47, S.0=19.48) in Ma · & Ma's study (1990). The result 
shows that Form 6 students were ,more inclined to have Type A . 
behaviour pattern than,' children aI!d parents. 
More ·male students were found to be classified as 
having Type A behaviour pattern than female students. The 
mean score for male students was 89.14 (S.O. =15.06) which 





88.22 (S.D •. = 14.22). Male students tended to have more Type 
A personality and this may be , due to the fact that there is 
higher expectation of male than female students in many 
aspects. The percentage of male students showing Type A 
behaviour pattern was 63.7 while that for female was 62.3. A 
comparison of the profile of ' Type ~ behaviour between male 
and female students is shown in Figure 2. 
Figure 2 shows that male students had a stronger 
inclination towards certain Type A behavioral 
characteristics than female students. Male students had a 
higher tendency than female to be more punctual, more 
competitive and more ambitious. Besides, they were more fast 
in - doing things, easy going and they had more outside 
interests~ However, they would like to hide their feelings 
when compared with female students. While there is no big 
difference between both sexes on other behavioral 
characteristics, female stUdents showed higher average score 
than male in impatience when waiting. This showed that girls 
would be u~willing to wait for others. The differences 
between male and female students in the above 
characteristics correspond to the general sex 'stereotyping 
that males are more competitive, ambitious, fast in doing 
things, etc. than females. 
When compared .with the findings by Ma & Ma (1990) 
which reported that 63.4% of the children studied were 
having Type A behaviour · pattern, the present study also 
found similar percentage. Ma & Ma (1989, 1990) reported a 
high percentage of Type A children and parents, · in the 
present study, Type A students were prominent among Form 6 
stUdents. Thus, it can be inferred ·that · Type A behaviour is 
quite dominant among people in Hong Kong regardless of age 






Profile of Type A Behaviour of male and female students 
-------------------------------------------------~----------------------------------
1. Casual about 
appointment 
2. Notcompeti~ive 
3. Good listener 
4. Never feels 
rushed (even 
under pressure) 
5. Can wait 
patiently 
6. Takes things 
one at a time 
7. Slow deliberate 
talker 
8. Cares about 
satisfying him/ 
herself no matter 
what ·others may 
think 
9. Slow doing 
things 
10. Easy going 
11. Expresses 
feelings 













others are going 
to say (nods,attem~ 




Tries to do many 
many things at once 
thinks about what 
will do next 
Emphatic in speech I 
fast and forceful I, 
Wants good job re- I 






1 Hiding feelings 
1 Few interests 
outside home/work 
1 Ambitious 






time ' urgency and achievement, people of Type B behaviour 
\ 
pattern seem to have the opposite pace of the society, and 
therefore Type A behaviour pattern is common among children" 
adolescents (students) and adults (parents). However, it 
should be noted that people of Type Abeha'viour patt~rn have 
a higher rate of coronary , disease and also stress level. 
Medical practitioners may frown upon thesefinc:lings because 
there may be a high percentage of patient-to-be in _coronary 
disease! 
6. WAYS OF COPING OF FORM 6 STUDENTS 
When facing stressful life experience, Form 6 
students in Hong Kong would tend to use some coping 
~trategies than the others to cope with such life 
experience. Table 10 shows the means and standard deviations 
of the eight coping strategies as postulated by Folkman et 
al.( 1986a). The mean score for planfulproblem-solving w~s 
2.06 -which was the highest among all .other coping 
strategies, meaning that Form 6 students tended to use 
planful problem-solving when they encountered stressful life 
experience. This is a good sign because it was found that 
planful problem-solving co~related positively with 
satisfactory outcomes ,( Folkman et al., 1986b). , Self-control 
and accepting responsibility were also popular coping 
strategies among Form 6 students. These coping strategies 
related to regulate one's own feeling or to acknowledge 
one's role in ,the problem and try to put things right. Such 
behaviours - also correspond to general characteristics of 
Chinese personal-ities ' which emphasize on . individual 
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' ( . . 
responsibility for the happening of events or trouble. 
positive reappraisal is also a similar coping strategy 
\ 
because it stresses . the creation of a positive meaning by 
focusing on persorial.grow~h,for example, the experience of 
the stressful life events would help one's personal growth. 
Table 10 







































































Seeking social support was not frequently used as 
a copin_g strategy among Form 6 students. It also relates to 
character of Chinese people who seldom seek help from others 
except when they are in · critical situations. The less used 
coping strategies among . the .· eight , coping strategies . were 
confrontivecoping and escape-avoidance. As these two coping 
strategies had .been found to have significant positive 
correlation with psychological . symptoms, it seems that Form 
6 students in Hong Kong are in a better position when they 
use these two as the coping strategies less frequently. On 
the contrary, the most frequently used coping strategy was 
planful problem-solving, this might imply that Form 6 
students were mature enough to handle their stressful life 
experience by themselves. 
A previous local study found higher means than the 
present study on seeking social support ( mean was 1 . 91, 
S.D=0.51) and escape-avoidance (mean was 1.51, S.D.=0.47) 
among Form ,4 students in Hong Kong (Poon, 1989). This shows 
that Form 6 students are more mature than Form 4 students in 
handling their problems, as they k~ow how to ' manage their 
problems, they . need not ask for help or escape from their 
problems. 
Male and female stUdents differed significantly in 
the use of some coping strategies. More male stUdents would 
·use planful problem-solving and accepting · responsibility 
than female whereas mpre female stUdents would us~ seeking 
social support and escape-avoidance than male as their 
coping strategies. Table 11 lists .the signifiqant 
differences between male and female students on their coping 





Differences between Male 
and Female students on Coping strategies 
-~----------------------------~----------------------~-----------
Coping strategies (Means) F df P 
Male Female 
-----------~----------------~------------------------------------
Seeking Social Support 1.63 1.76 11.8 1/756 
Accepting responsibility 1.99 1.91 5.75 1/756 
Escape-Avoidance 1.29 1.40 12.3 1/756 
Planful problem-solving 2.10 2.03 5.97 1/756 
Poon (1989) found that female and younger students 
would tend to use 'seeking social support' as coping 
strategy when th~y encountered failure experience, the 
present study also reveals similar finding, more female 
students were again found to seek social support than male 
students. On the ' other hand, this study also reveals that 
more 'female studehts use 'es'cape-cavoici"ance' than male. These 
resutts are not astonishing because females were not 
perceived to be as 'strong' as ~ales in the Chinese culture 
when confronting pro1;Jlems. 'On the contrary, ' male students 
who were perceived as 'stronger' showed that more of them 
would accept responsibility and employ planful problem-
solving than female students when facing stressful life 
experience. These results seem to be also in accordance with 






7. RELATIONSHIPS AMONG LIFE EVENTS, STRESS, 
TYPE AIB BEHAVIOUR PATTERN AND WAYS OF COPING 
Some significant relationships were found between 
life events and stress, ' Type A/B behaviour pattern and 
stress, ways of coping and stress as well as · Type A/B 
behaviour pattern and ways of coping. These results refute 
the null hypotheses set out in Chapter 3. Significant 
relationships or correlati6ns are outlined below. 
A. Relationship between Life events and stress 
Significant relationship was found between life 
events and stress. Table 12 shows the significant 
correlations between life changes and stress. Students who 
experienc~d higher life changes reported higher stress (r = 
0.177, P < 0.001). Negative life changes had the highest 
significant positive correlation with stress (r = 0~315, P < 
0.001), meaning that the more negative life changes 
experienced, the higher the stress level would be. On the 
other hand, positive life change had a small negative 
correlation with stress (r = -0.0667, P < 0.05). It means 
th~t positive life changes would have a little ·buffer effect 
to the stress level experienced. This is also in line wit~ 
western literature wbich suggested negligible relationships 
or negative correlations were · found between positive life 
change and stress-related variables. 
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Table 12 ' 
Correlations between Life Changes and stress 
( N = 760) 
-----------------------~----------~-------------~-----
Life Change Simple r , P 
-------------------------------------------------------
Total life change .177 .001 
positive life change -.066 .05 
Negative life change .315 .001 
Correlations in the 0.30 to 0.40 range were often 
reported in western literature between life events and 
stress(J~hnson, 1986). Although the correlation found 
between total life changes and stress was o. 177 which was 
not as high as western findings, however, correlation 
between stress and negative life change was 0.315 which was 
also consistent with western findings. 
Hence, from the present study, the null hypothesis 
that there was no significant correlation between life 
, events and stres,s experienced b,y secondary school students , 
was rejected. Student? who experienced higher life change" 
especially negative life changes, were found to have higher 
stress as assessed by the GHQ-12. 
Nevertheless, ' as . reported in section 3 of this 




frequently experienced by students. Reductions in the stress 
associated with negative school and family events would 
" 
surely _alleviate the stress experienced by students. School 
and family life could be an important source of stress to 
students in Hong Kong. _To -promote a less stressful school 
environment and advocate family li~eeducation seem to be 
effective means in ' reducing sources of stress facing 
students in Hong, Kong. 
B. ' Relationship between -Type A/B behaviour with stress 
In this study,, ~ it was found that students of Type 
A behaviour pattern reported significantly higher stress 
than Type B (F = 8.00, df = 1/758, P < 0.005). Besides, 
significant correlation was found for stress and Type A 
scores. Students of higher Type A scores would experience 
higher stress (r = 0.128, P < 0.0001). The mean stress score 
for Type A _students was 13.5 while that for Type B students 
,was 12.3. As the percentage of Type A students was 63% which 
was higher than Type B 'students, there were more students 
reporting higher stress. 
The present find~ng was also in line with Ma & Ma 
(1989) that Type -A children reported higher psychological 
stress in their daily life. Type A students were found to 
- report higher stress level than Type B students. Again the 
null hypothesis that ' ~here was no relationship - between Type 
A/Bbehaviour and stress was also not supported. - Type A 
students differed significantly from Type Bstudents in the 
stress experienced. _ 
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c. Relationships among Ways of coping and stress 
Ways of coping are related to stress experienced .• 
Better coping , strategies would seem to alleviate stress 
perceived by people under stress since they would know how 
to cope ,with the problems,. In the present study, Multiple 
Regression Analysis was us'ed to assess the _ relationships 
. among coping strategies and stress. Table 13 shows their 
correlations. Escape-avoidance was found to have the highest 
positive correlation with stress experienced (r =0.224, p < 
0.001). Students who used escape-avoidance as their coping 
strategy often did not know how to tackle the problems they 
were facing. However their problems still e,xisted which 
meant that their source of stress would not disappear, 
stress seemed to remain ' the ultimate result. As female 
students were found to employ more often escape-avoidance .as 
coping strategy than male students, higher stress would be, 
experienced by them. On the other hand, a small but 
significan~ positive correlation (r = 0.034, P < 0.001) was 
found between 'accepting responsibility' and stress. Tt is 
also not astonishing to have such a result because those who 
blame themselves as the source of problem would tend to 
experience higher stress. 
Nevertheless, negative correlations were found 
between stress and three coping strategies and these were: 
planful problem-solving, distancing and "seeking ' social 
support. Planful pro~lem-solving had the highest correlation 
among the three ,( r = -0.211) which meant that students who 
used , planful problem-solving as coping strategy would 
experience lesser stress . This is also easy to comprehend 
because students who could face their ' problems by planful 
problem-solving would have ' abilities to solve their 
problems. They could find out their sources of" .stress and 
tackle ' them. Therefore, stress would be reduced ' if the 
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Correlations of Coping strategies and stress 
(N=760) 
coping strategy R Increase 
in R2 ' 
Simple Standard error* 
r of estimate 
Escape-Avoidance .224 .050 .050 .224 5.754 
Distanc1ng.298 .089 .039 -.162 5.640 
Planful problem-solving. .343 .118 .029 -.211 5.554 
Seeking Social Support .363 .132 .014 -.154 5.513 
Accepting responsibility .374 ~140 .008 .034 5.491 
* Criterion variable: stress (mean = 13.08, S.D. = 5.90) 
**p < .0001 
problems were solved or sources of stress were reduced. As 
more male students were found to employ planful problem-
solving than female students, -male students would have less 
stress than female students who used escape-avoidance 
strategy. 
Distancing was also found to have significant 
negative relationship with stress ( r = -0.162, P < 0.001). 
This suggests that students who detached themselves from the 
source of stress and created positive outlook for themselves 
would reduce the level of stress perceived. On the other 
hand, seeking social support was an effective means in 
stress reduction and this accounts for the significant 
ne~ative - correlation between stress and 'seeking social 








Again, the findings of the present study reject 
the null hypothesis tha~ there was no significant 
correl~tion among the eight coping strategies and stress 
among secondary school students in Hong Kong. Al though · not · 
all coping strategies were found to ° have significant 
correlations with stress, escape-av9idance was found to have 
the highest positive correlation owith stress whereas planful 
problem-solving /.the highest negative correlation. 
D. Relationship between Type A/B behaviour 
and coping strategies 
Although Type A/B students did not differ 
significantly on all the eight coping strategies, they were 
found to have significant differences in employing 
distancing and escape-avoidance as coping strategies. Table 
·14 shows the significant difference between students of Type 
A and Type ,B behaviour pattern and their coping strategies. 
Table 14 
Difference between Type A/B 
Behaviour Pattern and Coping strategies 
o · 
~-~-------~---------------------------------~--------------
Coping means F df p 









1/758 · .001 
4.535 1/758 .05 
------------------------------------------------------------
92. 
Significant differ7nces were found for students of 
Type ~ and Type B . students on distancing and escape-
avoidance. Type B students would tend to employ distancing 
(F ' . 12.33, df = 1/758, p< 0.001). On the other hand, Type 
A students would employescape,-avoidance than Type B 
students (F = 4.54, df = -1/758, P < 0.05) when they faced 
stressful life events. 
The present findings also reject the null 
hypothesis that there was no significant difference between 
students of Type A/B behaviour pa~tern on their coping 
strategies when they faced negative life events. 
To conclude, the present, ·f indings have rej ected 
all the five null hypotheses in Chapter Three. Significant 
correlations and differences were found among the variables. 
i. Significant correlation between life events and 
stress was found. Higher life change correlated 
significantly with higher stress. 
ii. students of Type A and Type B behaviour pattern 
differed significantly on stress experienced . . Type A 
students reported significantly higher stress than Type B 
students. 
iii. There was significant difference between 
students of Type A q.nd Type B behaviour pattern on their 
coping strategies when they faced negative life changes. 
Type A students tended to employ escape-avoidance wheareas 
Type B students used distancing as their coping strategies. 
i~. signitica~t correlations were found among some 
copingstrategies ' and stress. Escape~avoidance and accepting 
responsi~ility were found to have signific~nt pbsitive 
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correlations with stress. Planful problem-solving, seeking 
social support and distancing were found to have significant 
\ ' 
negative correlations with stress. 
v. Significant' differences -were found among 
family, school and peer as sources of stress to secondary 
school students. School events ranked the top as source of 
stress, family ranked second and -peer events the third. 
8.LIMITATIONSOF THE PRESENT STUDY 
a. Tpe sample, of the present study was Form 6 students. 
Generalization of · tha findings on 
symptoms, ways of coping, Type A/B 
lower form students may not be 
difference. 
life events, stress 
behaviour pattern to 
done because of age 
b, It was found in the present study that major sources of 
'stress were related to school and family events. However, 
different events may have different stressful impact. The 
experience of some events ' may be particularly stressful, 
e.g. divorce of parents, failure in examinations, etc. The 
impacts of these particular events should not be overlooked. 
Further study seem to be necessary to uncover the stressful 
impact of different life events. 
c.This study reveals that stress level is high among Form 6 
students. However "stress' management techniques is not 
covered in the present study. It seems necessary for further 
research in this area to find out effective ways as coping 
stress among stUdents in Hong Kong. 
94 
CHAPTER FIVE 
SUMMARY AND RECOMMENDATION 
1. SUMMARY OF FINDINGS 
The present study has attempted to explore 
significant life events, stress, Type ' A/B behaviour _pattern ' 
and coping strategies and their relationships among students 
. in Hong Kong. Sample of. the study ~as 760 Form 6 students 
and their - charact~risti6s correspond to the general 
attributes of Form 6 students and . thus generation of the 
present study can be made to the general student popUlation. 
Important findings of the present study are summarized 
below. 
a. Significant life events : related to school and family 
family were experienced . more often than events related to 
peer and individual. Parental expectation over academic 
achievement was regarded ' by nearly 82% of the ' sample as 
significant life event. 'Trouble with brothers and sisters' 
happened to 43% of the sample. ' 'Joining a new club' in 
. school was experienced by 67% of the sample and 49.5% of 
them disclosed they h~d. made -' failing grades on report cards. 
b. Average total life change, positive and negative life 
change scores obtained in the . present study were higher than 
those reported as normative data by Siegel "& Leitch (1980). 





c. Frequent stress symptoms experienced by one-third or more 
of the sample were: . felt under strain, could not 
concentrate, unhappy and depressed, could not overcome 
difficulties, lost confidence, and not feeling happy. The 
average stress score was -13.01 for Form 6 students which 
implies quite a high stress .level. 
d. students of Type A behaviour pattern constitute 63% of 
the total sample, more male students were found to have Type 
A behaviour than females and they differed from female 
students on some Type A behavioural characteristics such as 
being , more ,ambitious, competitive, fast in doing things, 
easy going, having more outside interests and punctual. Male 
students would like to hide their feelings. Female students 
showed more impatience in waiting. 
e. Planful problem-solving and ' accepting responsibility were 
frequent coping strategies , among Form 6 students. However 
confrontive coping and escape-avoidance were ' the less used 
coping st~ategies. Male and female students were found to 
differ in some coping strategies. While more male students 
tend , to employ planful problem-solving and accepting 
responsibility as coping strategies, " more female , students 
would use seeking social support and escape avoidance. 
f. Significant positive correlations were found between 
total life change, negative life change and stress. A small 
but significant negative correlation was found between 
positive life chang'e and stress. These findings were 
consistent with those reported in western literature. 
g. Students of Type A , behaviour pattern differed 
significantly from students of Type B behaviour pattern on 
stress experienced. Type A' students reported, higher stress 




h. Significant positive correlations were found between 
stress and two coping stra,tegies and these are: escape-
avoidance and accepting responsibility. However, 
significant negative correlations were found 'between stress 
and planful problem-sol virtg, distancing -and seeking social 
support. These show that differe~t coping strategies may 
affect the stress experienced. Better coping strategy such 
as planful-prqblem - solving had the - highest negative 
correlation with stress whereas worse coping method -like 
escape-avoidance had the highest positive correlation with 
stress. 
i. Students of Type A behaviour differed significantly from 
Type B students on some coping strategies. Type A stUdents 
tended to employ escape-avoidance ~s coping method whereas 
Type B stUdents used distancing -as coping strategy. 
The above findings 
rejection of all the 
of the present _ study lead to 
null hypotheses. Significant 
correlations were found between life change and stress, and 
among ways of coping and stress. There were also significant 
differences between students of Type A/B behaviour pattern 
on stress experienced and their coping strategies. 
2. IMPORTANCE OF FINDINGS 
The importance of the present findings lies in two 
respects, theoretical and practical. ·Thefollowing is an 




A. Theoreti9al Importance 
'First, theoretically, results of the present study 
gave answers to the remark by Johnson & Bradlyn (1988, p.89) 
on future studies of life events and adjustment of childhood 
and adolescence, which related to the ,framework of this 
study. ,It was found that at the stage of late adolescence, 
school and family life events constitute the major source of 
stress to students in Hong Kong., The experience of higher 
life changes would result in higher , stress ' level. Students 
of Type A behaviour pattern had higher stress ·than Type B. 
In addition, coping strategies .were also studied and 
different coping strategies had different relationships with 
stress. From the present findings~ it can be inferred that 
there may be possible ' causal relationships among life 
events, stress, personality variable (Type A/B behaviour) 
and coping strategies. Figure 3 shows their possible 
relationshj.ps. 
The experience of life events, especially negative 
events, will lead to stressful feeling. In order to reduce 
the stress level, a person must think · of some ways to tackle 
the problems. Coping strategies thus are the by-products of 
stress. However , effective coping strategies 'will lessen 
stress fe,eling whereas ineffective coping strategies will 
not alleviate stressful experience. The outcomes of , 
effective and ineffective coping strategie.s are different. 
As significant relationships have been established between 
stress and physical health as well as psychological 
symptoms, it is more likely thata , person with ineffective 




Relationships among Life Events, 
stress, Personality Variable 















On the other hand, as behaviour is a function of 
person-environment interactions , it .is certain that the 
personality of an individual 'will affect how a person 
perceives his/her enviz:onment or ways that he/she responds. 
Type A/B behaviour pattern is widely corisidered a 
personality trait (Swindle, et. al. 1988), the present study 
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has found significant differences between students of Type 
A/B behaviour pattern on st~ess experienced ' and their ways 
of c,?ping. , It was found that Type A students would 
experience higher stress and tend to employ escape-avoidance 
as coping strategy. On the other hand, Type B students 
reported less stress and they differed significantly from 
Type A students on using distancing as coping strategy. 
Hence, personality can be regarded as a important variable 
which affects stress level and coping strategy ,of a person. 
On the whole, in theoretical aspect, the present 
study 'supports ' the life-event approach in western literature 
which postulates the experience of life changes will result 
in stress. , Besides, there .. , are relationships between 
personality and s~ress, coping st.rategy. and stress, and 
, personality and coping strat~gies. ' However, as the present 
~tudy represents only one local survey on these 
relationships, further similar studies will be necessary in 
order td arrive at a more sUbstantial conclusion in the Hong 
Kong setting. 
B. Practical Importance 
The practical importance of the present findings 
lies in revealing significant life events, stress level, 
stress symptoms, personality variable and ways of coping of 
students in Hong Kong. These are listed below. 
,a. Students in Hong Kong , are anxious about parental 
expectation on academic achievement. This can constitute an 
important ' source of, stress to students. As, the education 
~ystem of ' Hong ' Kong emphasizes very much , on academic 
achiev~m~nt ' as the criterion to be accepted in~niversity or 
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" 
tertiary education, the keen competition among students for 
limited education opportunities is of course stressful. On 
{ 
top o~ this, parents in Hong Kong were found to have a high 
expectation on academic achievement of their sonsldaughters, 
unable to fulfill such ~xpectations will thus lead to 
stress. Hence, to educate parents . to have ' a realistic 
expectation on academic abilities of their sons/daughter is 
necessary. In addition, to teach students to cope with 
stress related to parental expectations is also important. 
b. The present study also reveals that a high proportion of 
Form 6 students had trouble with family members · and 
. classmates. Poor inter-personal relationship is of course 
stressful. Thus to teach. stUdents how to handle or cope with 
. , 
stress associated with . . interp~~so.nal relationship seems 
essential . . ' 
c. stress level is quite high among Form 6 stUdents in Hong 
Kong. stress symptoms like 'felt under strain', 'could not 
concentrat~' and 'unhappy and depressed' were experienced by 
a high percentage of students. To teach stUdents how to 
manage · their stress seems a necessary job for stUdent 
counsellors in schools. 
d. Effective coping strategies are related to better 
outcomes in the solution of problems. Teaching stUdents to 
handle their problems with better coping strategies will 
help stUdents solve the problems an~ reduce the stress , 
experienced. An obviqus way ' to help adolescents to improve 
their coping skills over stress is to give actual 
instruction about the theory and nature of stress (Youngs, 
1986; Parkinson, 1986) and how tocope ·with stress (Thoits, 
1986; stevens & Pili, 1983; Huges & Boothroyd, ·1985). As 
planful problem-solving coping strategy has the highest 
negative correlation with stress, it seems desirable to 
encourage . students to use planful problem-solving coping 
method when they encounter stressful life events. 





On the other hand, importance of social support in 
dealing with stress is suppo~ted in western studies , (Thoits, 
1986,Sandler, 1980). However, it is found that students in 
Hong Kong seldom use seeking social ,support as their coping 
strategy~ However, asking for help from professionals, 
friends, teachers ' when encountering stressful life 
experience may be an effective way to sort , out the 
problems. " Besides, having someone to talk I to is also 
important. In view of the high stress level of students in 
Hong Kong, effective coping strategies such as planful 
pro,blem-sol ving and seeking social support should be 
introduced and reinforced. 
e. Type A behaviour pattern is found to be dominant among 
Form 6 students. As there is medical evidence which suggests 
that the tendency for coronary disease is higher for Type A 
persons, it would be advisable for teachers ' or school 
counsellors to let students aware of their Type A behavioral 
characteristics and its possible outcomes. 
f. The present findings are also useful for teach~rs, school ' 
social workers and school counsellors to gain understanding 
about stress experienced by students in Hong 'Kong. To care 
about the stress experienced rather than just their academic 
performance would lead teachers to be ~more "sympathetic of' 
those students who ' have poor academic achievement since 
these students are experiencing a high level of stress due 
to academic failure. 
stress of adolescents in Hong Kong has warranted 
the attention of social workers,psychologists, educational 
practitioners, and student counsellors in view of the 
increasing rate of student suicide and overt stress symptoms 




stress, stress level, stress symptoms, and ways of coping 
among Form 6 students in Hong Kong may help us to have some 
understanding on stress experienced ,by the general student 
population in Hong Kong. 
3. RECOMMENDATION 
The results of the present study have revealed 
that stress of adolescents in Hong Kong is an issue worthy 
o~ attention. The major source of stress identified i~ 
related to school and family life ~vents. The stress level 
of adolescents in Hong Kong is high land some obvious stress 
symptoms are experienced by a high proportion of 
adolescents. 
These lead to the following recommendations. 
a. Family life education should be advocated in society. 
Having a good family environment to grow up seems essential 
for adolescents to maintain a healthy mentality. stressful 
family environment will bring high' stress to adolescents. 
b. To cUltivate a less stressful school environment is 
necessary. Tests and " examinations surely , bring stress and 
pressure on students. However, ' the necessity of - having 
frequent tests and internal examinations which are usual for 
Hong Kong students is in doubt. ,Besides, teacher-student 
relationship should also worth our attention. , Teachers 
'should take a more - active role in helping .students . with 
stress due to family, school or peer problems. -To achieve 




between students and teachers so that students would like to 
disclose their problems to th~m. However, the present 
average teacher-student ratio (1:30) seems to be quite 
impossible for teachers to care for everyone in their ·class. 
Reduction in class size will surely enhance teacher-student 
relationships. 
c. stress management techniques should be il)troduced to 
students by counsellors in view of the high stress level of 
adolescents in Hong Kong. Relaxation and ' m~ditation 
exercises may be helpful for some students with stress 
symptoms such as losing sleep, feeling under strain, etc. 
Besides, schools should seek to implement programs which 
will facilitate ' the 'development in stUdents of such 
positive, stress-reducing charact~ri$tics as hardiness, 
self-efficiency, positive self-concept. 
d. Students should be encouraged to use some effec~ive . 
coping .strategies when they experience stressful life 
experience. Planful problem-solving, seeking social support 
are effective coping strategies ' which have been found to 
have .significant negative relations with stress~ 
e. It would be helpful to stUdents if school encourages the 
. deyelopment of adolescent peer group network as valid and 
useful sources of coping assistance. As the present results 
. also suggest adolescent problem in . interp.ersonal 
relationship such as having troubles with brothers, sisters, . 
. classmates, it would ' also 'be beneficial for students if 
schools implement programs aimed at developing interpersonal 
skills among students. 
To create and maintain a less stressful 
environment for adolescents to grow up is important because 




as Hong Kong,stress feeling is not uncommon because of the 
fast pace of life, limited space, crowded environment, 
, ' 
uncert~in future political situations, et.c. Adolescents seem 
to be more susceptible ' to stress because on' the one hand 
they aresubj ect to the stress-prone society, and on the 
other hand, they engage in keen ~ompetition for education 
opportunities due to the pyramidal education struct~re which 
surely brings lots of stress to them. On top of that, they 
have 'to adjust to various life changes during the period of 
adolescence. Thus it is not surprising to find in the 
present study that a high proportion of students had a high 
stress level. To help adolescents how to handle stress seems 
urgent. This is the task of the family, school and society. 
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APPENDIX A 
The Life Events Checklist 
Instructions: Below is a list of things that sometimes happen to people. Put an X in the space by each of the events you have experience during 
the past year (12 months). For each of the events you check also indicate whether you would rate the event as a Good event or as a Bad event. 
Finally. indicate how much you feel the event has changed or has had an impact or effect on your life by placing a circle around the appropriate 
statement (no effect-some effect-moder:ae effect,-great effect). Remember. for each event you have experienced during the past year. 
(1) place an "X·~ in the space to indicate you have experienced the event. (2) indicate whether you viewed the event as a good or bad event. and 
(3) indicate how much effect the event has had on your life. -
To get some idea of the type of events you will be asked to rate. please read over the entire list before you begin. Only respond to those 
events you have actually experienced during the past year. ' 
<:' Event 
1. Moving to new home 
2. New brother or sister 
3. Changing to new school 
4. Serious illness or injury of family member 
5. Parents divorced 
6. Increased number of arguments between 
parents 
7. Mother or father lost job 
8. Death of a family member 
9 • Parents separated 
10. Death of a close friend 
11. Incre:Jsed absence of parent from the hom!! 
12. Brother or sister leaving home 
13. Serious illness or injury of dose friend 
14. Parent getting into trouble with law 
15. Paren t getting a new job 
16. New stepmother or stepfather 
17 . Part:nt going to jail 
18. Chan~e in p:Jrents' financial status 
19. Trouble with brother or sister 
20. Special recognition for ~uod ~radt!s 
21. Juining a new dub 
22. Losin~ a close friend 
23. Decr!!:.lse in number of arguments 
with parents 
24. Male: girlfriend ~etti~g pr~n:lnt 
~5. Female: getting pregnant 
26. Losing a job 
27. Makin~' the honor role 
28. Getting your own car 
29. New'boyfriend/girlfriend 
30. Failing a grade , 
31. Increase in number of arguments 
With, p:lrents 
32. Getting a job of your own 
33. ' Gettin~ into trouble with police 
34. ~ajor personal illness or injury 
35. Breaking up with boyfriend/girlfriend 
36. Making up with boyfriend/girlfriend 
37. Trouble with teacher 
38. Male: girlfriend having abortion 
39. ' Female: having abortion 
40. Failing to make an athletic team 
41. Being suspended from school 
42. Making failing grades an report card 
43. Making an athletic team 
44. Trouble with classmates 
45. Special recognition for athletic perfurmance 





Other events which have h:ld an impact 
an your life. List and rate. 
Type of Event (circle one) Impact or Effect of Event on Your Life 
Good Bad 





























































































































































some effect ' 
some effect 
some effect 




































modera te cffect 
moder:J te effect 
moderate effect 







modera te effect 
moderate effect , 
moderate t:ffect . 
moderate ,effect 
moderate effect 


























grCOJ t effect 
grC"J t effect 
great effect 





gre-J t effect 
great effect 
~rca t .:ffect 
~rcu t effc~:t 
gre:1 t effc,,'r 
grea 1 effect 
grea t effect 
gre:l t effect 
gre:l t effect 
great effect 
gre;1 t effect 
grea t effect 
grea t effect 
grea t cffect 
grea t ei'fect 
gre;1 t effect 
. gre: t effect 
great effect 
gre3 t effect 
great effect 
gre:J t effect r--- ' 
grea t effect 






grea t effect 
gre-J. t effect 
great effect 
grea t effect 
grea t effect 
grea t effect 
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An English translation .is 
provided below for modified or 
new items. 
24. losing a part-time job 
29. getting a part-time job 
• '. . • • 
41. Father/mother decides to emigrate 
42. My fanily will emigrate 
43. Parents not yet decide to emigrate 
44. Parents decide not to emigrate 
45. My academic achievement f u l f i l l s 
parental expectation . 
46. My academic achievement does not 











_TYPE A QUESTIONNAIRE 
Circle one number for each of the statements below which best reflects 
the way you behave in, your everyday life. For example, if · you are 
generally on·time for appointments. for the first point you would circle 
a number between 7 and 11. If you are usually casual about appoint-
me·llts you would circle one of the lower numbers between 1 and 5. 
Casual about 
appointments 1 2 3 4 5 6 7 8 9 10 11 
Not competitive 1 2 3 4 5 6 7 8 9 1 0 11 
Good listener 1 2 3 4 5 6 7 8 9 1 0 11 
Never feels rushed 
(even under 
pressure) . 1 2 3 4 5 6 7 8 9 1 O· 11 
; 
Can wait patiently 1 2 3 4 5 6 7 8 9 10 11 
. Takes things one at 
a time 1 2 3 4 5 6 7 8 9 1 0 11 
Slow deliberate 
talker 1 2 3 4 5 6 7 8 9 10 11 
Cares ·about 
satisfying him/herself 
no matter what 
others may think . 1 2 3 4 56 7 8 9 10 11 
Slow doing things 1 2 3 45 6 78 9 10 11 
Easy-going 1 2 3 4 5 6 7 8 9 1 0 11 
Expres~esfeenngs 1 2 3 4 5 6 7 8 9 10 11 
Many outside . 
interests 1 2 3 4 5 6 7 8 9 10 11 
Unambitious 2 3 4 5 6 7 8 9 10 1 f 





others are going to 
say (nods, attempts 




Tries to do many 
things at once, 
thinks about what 
will do next 
Emphatic in speech 
fast and forceful 
Wants good job 
recognized by others 
Fast (eating. walking) 




Few interests outside 
work/home 
Ambitious 





GENERAL HEALTH QUESTIONNAIRE 
On each of the following twelve questions, please circle the response 
(A,B,C,D) which closely rep~esents the ways you have felt during the past 
few weeks. 
In the past few weeks, have you 
I 
1. been able to concentrate on whatever you're doing? 
A. better than usual 
B. same as usual 
C. less than usual 
D. much less than usual 
2. lost much sleep over worry? 
A. not at all 
B. no more than usual 
C. rather ,more than usual 
D. much more than usual 
3. fe~t that you're playing a useful part in things? 
A. more so than usual 
B. same as usual 
C. less so than usual 
D. much less than usual 
4. felt capable of making decisions about things? 
A. more so than usual 
B. same as usual 
C. less so than usual 
D. much less than usual 
5. felt constantly . under strain? 
A. not at all 
B. no more than usual 
C. rather more than usual 
D. much"more than usual 
6. felt that you couldn't overcome your difficulties? 
A. not at all 
B. no~orethan ~s~al 
C. rather more than usual 




7. been able to ~njoy ' your normal day-to-day activities? 
A. more so than usual 
B. same as ' usual 
c. less so than usual 
D. much less than usual 
8. ' been able to face up to your problem? 
A. more so than usual 
B. same as usual 
C. less so than usual 
D. much less than usual 
9. been feeling unhappy and depressed? 
A. not at all 
B. no more than usual 
c. rather more than usual ' 
D. much more than usual 
10. been losing confidence in yourself? 
A. not at all 
B. no more than usu~l 
c. rather more than usual 
D. much more than usual 
11. been thinking of yourself as a worthless person? 
A. not at all 
B. no more than usual 
C. rather more than usual 
D. much more than usual 
12. been feeling reasonably happy all things considered? 
A. more so than usual 
B. same as usual 
C. less so than usual . 




WAYS OF COPING 
Scale 
Sc:Ile I: Conrronlive coping (a = .70) 
46. Srood "'Y ground :md fought for what I 
. wmkd . 
7. Tried 10 get lhe person re3ponsible to d!ange 
hi~ or her mind. 
J 7. I expressed :1ngcr (0 the pcrson(s) who 
cau~ed the problem. 
28. t let my reelings out somehow. 
34.' Took :t big eh,,"cc or: did somethin'g very 
risky. 
6. I did something which J didn't think. would , 
work, but at leOlst I was doing something. . 
5c':1le 2: Dislilncillg (er :: .61) 
44. Made Jir.hl of lhe: situation; refused la get too 
serious :1ho,,( it. 
J 3. \Vent on as ir nothing had h:tppcned. 
41. Didn', let it get to me; refused to lhink about 
it too much. 
21. Tried 10 rorget the whole lhing. 
J 5. Looked ro~.lhe silver lining, so to spcnk; 
tried to look on the bright side of lhing.,. 
12. Went :tlong whh fate; sometimes I just helve 
bad luck. 
Scale 3: Self,culltrolling (a ". .70) 
I~. {hied 10 kecf' my reelings 10 myselr. 
43. Kept others front knowing how b<1d things 
Wef'C. 
10. Tried not to burn my hridges, but leave 
Ihing.~ opcn somewhtlt. 
35. I tried nol to aet toohnstily or fonow my 
first hunch. \0 . • 
,54. Ilried io keep my recling.'l . .from inl'erfcring 
with other things too much. 
62. 1 went over in my mind what r would ~y or 
do. 
63. I thought aboul how :t person I would 
admire would handle the situation ;'"0 
used th:tf as :1 rnooel. 
Selle ~: Seeking ~ocial support (CT =s .76) 
. _8. Talked to someone to find out more :ahout 
. " the situation. 
31. Talked to someone: who could do something 
concn=te :about the problem. 




4S. Talkcd (0 someone: about how I w;u feding. 
18. Aa:eptcd sympathy and undersfanding from 
someone. . 
22. I got professional help. 
Scale 5: Aa:epting responsibility (et = .66) 
,9. Criticized or lectured mY5c1r. 
29. ·Re:tfized I broughllhe problem on myselr. 
S 1 •. 1 made a promisc to mysdf that things 
would be dincn=n( next time. 
2S~ I apologi7.ed or did something to make up. 
Scale 6: Ese:tp<:-A'foidance (a a .12) 
58. Wished that the situ:ttion would go away or 
somehow be ova with. 
11. Hoped a miracle would hnppcn. 
59. I {:td r<1ntasia about how things might turn . 
out. 
J3. Tried to make myselr recl better by eating, 
drinking. smoking, using drugs or 
mcriic:Jtion, :md so rorth. 
40. Avoided being with people in general. 
50. Refused (0 believe that it had happened. 
47. Took it out on other people. 
16. Slept mon: lh:," usual. 
SC'nle 7: Pfnnrul prohlcm·soh·iug (et = .(8) 
49. I knew what had (0 he done, so I doubled 
my elrorU to ,m:tke things work. 
26. I mndca plan of :1ction :tnd rollowed il. 
I. Just eoncentrntcd on whn' J hAd (0 do 
nexl-the: next stcp. 
,39. Chan&~d something so things wo"JJd turn out 
. . all right. 
48. Drew on my pilsi experience5; I wn:: in :: 
similar position before. 
52. Came up with :I couple of dHferent sohrtions 
. to the problem .. 
SC&llc 8: Positive: rc:apprnisaf (et = .79) 
23. Chttngcd or grew 3$ a person in :I good w.sy. 
30. I c4Irnt" out of the ex~ricncc better Ihan . 
when 1 went in • . 
36. Found new r.,ilh. 
38. -Rediscovered wh:1t is important fn life. 
60. r pr:1ycd. 
56. I eh:tngcd something about myselr. 
20. I 'was im;pircd (0 do something cre&ltivc:. 
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. • • • • . • ‘ . . • ‘ 
•. • ... . -
3.你現在居住於： 
“ - “•." . • • . • - ‘ • • 
• . • . .. . ： - • ‘ . 
a. 公共屋村 d.私家樓（向人租的） 
b. 居者有其屋 e.木屋、臨時安置區 
c. 私家樓（自置物業） f.其他（請在答案紙上註明） 
4.你家庭的總收入是： 
a. 5,000 元或下 d. 15,801 元至 20,000 元 
b. 5.801元至10,080元 e. 28,801元或以上 
c. 10,801 元至 15,800 元 
5.你在班中的成頜徘名是： 
a. 10名以内 d. 31名至40名 
b. 11名至20名 e. 41名或以上 
c. 21名至30名 
6.你就讀於： .、 
a. 政府津阽中學 C.私立中學 
b. 官立中學 
7.你就謓的是文科/理科/商科/其他•• 
a. 文科 c. 商科 
b. 理科 d. 其他（文、理科混合） 
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乙部: 





, ,• . . ‘ • • _. . . • / • 
+• — + . 
丨 丨 事情有沒有發生 ！ 
！ I ！ ： —— ！ 
！ ！ (a) (b) 1 
！ ！ 有發生 .沒有發生 ！ 
！ ！ 事情的性.質 ！ 
！ I — ！ 
！ ！ (c) (d) ！ 
I ！ 好事 壊事 丨 
丨 丨 事情势你影缕的程度 丨 
i I I ——— “ ！ 
！ ！ 0 1 2 3 i 
I I I 1 I I I 
丨 丨 沒 有 i l 艮 大 影 逛 ！ 





































































例：丨——！ —_」 ！ 二 • ！ ！ ！ 一_一— L — ！ \ 一一一二 I 





1.對約會不守時！— ! —l — ! — i — —l — l —i約會從不遲到 
1 2 3 4 5 6 7 8 9 10 11 
2.不喜歡競爭 丨 _ 1 _ _ ! _ — I —!__! — ! — !__I極喜歡競爭 
1 2 3 4 5 6 7 8 9 18 11 
3.是好的聽眾 ！—丨二！— ！ — 丨 — ! —1 — 1 — 1認為已經知道別人 
1 2 3 4 5 6 7 8 9 10 11想說什麼，常會打 
断別人的話柄 
4.從來不匆忙 ！ — — — — 经 常 很 匆 忙 
1 2 3 4 5 6 7 8 9 19 11 
5 . 能 耐 心 地 等 候 — — — 匕 J —！―！―I等候時很不耐煩 
1 2 3 4 5 6 7 8 9 18 11 
6.做事時，做完1一_!_！— ! — l — — ! —想在同一時間做很 
一件事才做下1 2 3 4 5 6 7 8 9 10 11多事，又想著下一 
一件事 步做什麼 
7.説話従容 I —丨__1 ——！―丨―—說話急促有力 
1 2 3 4 5 6 7 8 9 18 11 
8.做事但求自己！— ! —l — i — ! — ! —！ — l — ! —！希望做得好而獲得 
谋意，不理別1 2 3 4 5 6 7 8 9 10 11別人的欣賞 
人的想法 
9.動作很慢 I — — — I —I ——動作快捷（吃東西 
1 2 3 4 5 6 7 8 9 10 11、走路） 
10.很隨和 L j U — LI_m」—！對自己及別人要求 
1 2 3 4 5 6 7 8 9 10 11 都很高 
11.喜歡和容易表丨__1 — — ! —I— ！ — ！ — l —！不表達感情 
逮慼情 1 2 3 4 5 6 7 8 9 10 11 
• • ‘• . . 广 
1 2 . 有 多 方 面 的 興 ！ — — — I —I —I —I —I興趣很少或只集中 
趣 1 2 3 4 5 6 7 8 9 18 11 -兩樣 
13.s有野心 u m j J J—1 一 I—很大野心 
1-2 3 4 5 6 7 8 9 10 11 
1 4 : 什 麼 都 不 箸 緊 — l —! — — — !希望盡快完成工作 













a • 不是 
b. 不比平時多’ 






























c. 比平時差 ‘ 
d. 比平.時差了很多 
0.你是彳5不块樂及沮喪？ 
a • 不是 
b. 不比平時多‘ ‘ 
c. 比平時多了一點 
• d. 比平時多了很多 ,'；；,. 
.:• .. .... . ‘
 :
 ........-, , '•'.、 ‘ . . . . • V “ . . • . ‘ . ： . . . •. 
‘ . . . . . . . . .....:.-,,.:. •”...人.’ • .， • . . '；'/.： ‘ .. . , . • . .... ........ . 、 . . . ： . . . . . ： • •‘ 










c. tb 平時多了 一¾ “.. 
d. tb平時多了很多 ‘ 
12. 考旅了各方而後，:你逛杏铧捋自己頗快錤？ ： 
a. tb平時快辦 
b. 與平時一榇 
c . 比 平 時 少 了 快 ‘ . • 
d. tb平時少'了很多快雄 
t 
‘ ‘ • • *• * 
. 丁 诌 B ： 女口 rfHJWK彳廿不女口意白勺琪'I宵： 
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20. 定山引•剌並欣而行。 . .‘ 
21. 無输如何，我f表叨我的感受。 
22厂瓸因自己而起。 • ^ 
23. 锪為絰一《 ,長一智。 
24. 將祺彳U告昕一個能K際籾助我的人。 




29. IB新發掘生命屮莊®逛蒞IE 13 ft?J。 




















49 ： K S準俯做的事和說的話仔細想一逋。 
50. 想像一傾我所絲敬的人會如何處理逭問題。 
• 7n _ 
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